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EprTor’s NoTE

The COVID-19 pandemic has affected the life of people from all most all countries
and territories globally. It has affected the education system, especially the face
to face teaching learning process, student assessment and selection of students
in different courses and programmes in our country. The different variants
of online teaching through various platforms have been used by schools and
higher education institutions. The pros and cons on online teaching have
been a debatable issue and many of the stakeholders are now experiencing
its benefits as well as drawbacks. It is in this context, the present issue of
Journal of Indian Education discuss some related areas in school education and
teacher education, which could be directly or indirectly related to the today’s
concerns. The issue covers themes such as Digital Learning, Social Networking
Sites, Student Faculty Interaction; Competency Based Education, Education of
Tribal Children, Early Childhood Education, Women Education, Art Education,
Experiential Learning and School Internship. There are thematic papers as well
as empirical research based papers in the current issue.

The swift progresses lately made in digitalisation have essential inferences
for the whole society. The study by Zeba Ilyas titled ‘Digital Literacy — A
Comparative Study of Schools’ tries to observe the incorporation of digital
resources into teaching-learning by school teachers. The study also evaluates
the knowledge and the use of digital resources by government and private school
teachers. The uses of various social networking sites for academic as well as
non academic purpose have been an increasing phenomenon now-a-days. An
empirical paper by Anjana V.R. Chandran and Sundara Raj T. explores the
relationship between the usage of social networking sites and its impact on
academic deviance among higher secondary girls. The study reveals that more
use of social media results in profound academic deviance among girls.

The paper by Alok Dubey titled ‘Student-faculty Interaction: Analysing the
Experiences of University studemts’ analyses the students-faculty interface
in higher education. In general, the result implies that a large number of
students have minimum contact with faculty and teaching-learning methods
are usually teacher-centered. As per the National Curriculum Framework
(NCF) 2005, students make their own knowledge when they are vigorous in
the course of education. It is in this standpoint that the article by M. Sen
Gupta titled Towards Competency based Education’ argues the notion of
competency, developing competency based curriculum and its distinguishing
character. It adequately demonstrates how this curriculum aids the student
by giving remedial training, added information and more occasions to practice.

Migration is a decisive facet of city space. The study by Vardhna Puri, Vinita
Bhargava and Bhanumathi Sharma titled ‘Experiences of Early Childhood
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Education Services in a Migrant Community’ is meant to comprehend lives
of women and children in migrant families. The function of early childhood
care workers, mainly aanganwadi centres is highlighted. The paper by Rajeev
Dubey titled ‘Tribal Youth, Public Sphere and Higher Education in Tripura’
deals with the crisis of higher education in general and Tripura in particular.
It endeavours to present a critical and reflexive glimpse at the partaking of
tribal youth in existing conventional higher educational institutions (HEISs)
in general and Tripura in particular. The lack of representation of tribal
youth notably challenges their involvement in public sphere of HEls, which
ultimately plays a central role in determining the outlines of public policy.

The work ‘Education— Is an Empowering Factor against Domestic Violence
in India?’ by Manju Arya studies the domestic violence in multi-dimensional
view to exhibit the correlation between education and domestic violence. The
research argues that enhancements in women’s education would elevate their
knowledge and thereby decrease violence against them. Historically, women’s
organisations have a major role to play in the women’s education in any given
country. Priyvanka Mathew, in her paper ‘Role of Women’s Organisations in
Women’s Education, 1917-1947’ highlights the role of such organisations in
the crucial period of before and during the time of Indian Independence from
British Rule.

‘Art Education in the Secondary Schools of Southern India: A Study’ by
Anupama C.S. and Kiran Babu N.C. has tried to present a reassess of matters
regarding the art education in the Secondary Schools of Southern India. It
has acknowledged openings and projected outline for the looming potential.
The grounds of the research done by Shivani titled Impact of Experimental
Learning Programme on Student’s Science Self-efficacy’ was to look at the
result of experiential learning programme and traditional teaching on
self-efficacy in the subject of science. The foremost results of the study
established that experiential learning model is more useful for enhancing self-
efficacy of students in the subject of science.

Geography is one of the core school subjects in India. In this connection, a
study was commenced by Md. Nawaz Sarif, Meralis Khardewsaw and Vandana
to survey the students’ interests and learning trouble in geography and to
scrutinise the methods engaged by teachers to teach geography. Their paper
‘A Qualitative Study of Students’ Interest, Learning Difficulty, and Teachers’
Teaching Methods in Geography in Secondary Schools of Meghalaya’ proves
that the bulk of students had an interest in geography. Yet, a considerable
section of the students did not like the subject.

Training an able teacher who possesses needed academic knowledge,
instructive dexterity, and classroom managerial expertise is the liability of any
teacher education programme. It is in this context the study titled ‘Reflections
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of Student-teachers on School Internship of 2-year B.Ed. Programme’ by
Fathima Jaseena MPM. and Vijayan K. has been done, which intends to
explore the challenges and concerns, if any faced by future teachers during
their extensive school internship programme. It concludes that more concerted
and orderly efforts are requisite in the organisation and performance of school
internship.

This issue of JIE presents 12 thematic and research papers on a variety of
themes and issues under School Education and Teacher Education. We hope
that our readers will be able to relate their personal experiences with the issues
and concerns discussed by the authors of these articles or research papers. We
also look forward to suggestions and comments on the articles published. We
invite our readers to contribute to the journal by sharing their knowledge in the
form of articles, research papers, case studies and book reviews.

Academic Editor






Digital Literacy
A Comparative Study of Schools

ZEBA ILyas*

Abstract

The rapid advances recently made in digitalisation have very important
implications for the entire society. Education which is the most powerful tool
for the economic, social and cultural development across the globe is also
being affected by the use of digital resources. The challenge that confronts
our education system today is how the curriculum and the teaching learning
process can be transformed in order to provide the learner with skills to function
effectively in today’s information rich and continuously changing environment.
These days, education is at the confluence of powerful and rapid shifting
political, technological and educational forces that would shape structure of
educational systems across the world for the remainder of this century. Many
countries are involved in rigorous efforts to bring changes in the pedagogical
processes in order to prepare the learners information and technology based
society. It requires that the learners should make meaningful use of digital
knowledge to develop, among themselves a critical skills to achieve long term
educational goals. The present study aims to examine the integration of digital
resources in to teaching learning by school teachers. The study also compares
the knowledge and the use of digital resources by government and private school
teachers. A sample of 200 teachers was selected from these schools in Delhi.
Two checklists of software and hardware were developed and the responses
of teachers were analysed qualitatively using percentage. The findings
reveal that the awareness of government and private school teachers about
the software and hardware used in teaching is satisfactory barring few of
these digital resources. However, while comparing the use of software among
both the category of teachers the performance of private school teachers was
found better than their counterparts in government schools except in case of

*Assistant Professor, Al-Falah University, Haryana.
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use of e module, TPACK and Youtube which are being used by government
teachers more in comparison to the private school teachers. In nutshell the use
of digital resources is not satisfactory in both types of schools, the situation of
government schools is miserably poor in spite of the fact that the government is
making all efforts to maximise the use of digital resources. The researcher is of
the view that the schools or government should make extensive arrangements
of in service training programmes not only to digitally equip the teachers but
also, equally important, to correct their mindset which also seems to be a great
impediment in the use of digital technology.

INTRODUCTION

The informed, efficient and critical
user of ICT requires digital literacy
and competencies. These capabilities
are significant due to digitalisation of
content (Sharma, 2010). To develop
the competencies required in the
digital world it is necessary to include
digital literacy related components in
school education (Ankita and Husain,
2017). Even though, efforts were
made to include these components
in school curriculum, one can
commonly observe uneven practices
in its integration an implementation
in teaching learning process. Today
is the time when teacher has to
transform a typical ‘teacher centric’
classroom, and rote learning in to a
classroom to develop critical learning
and promoting ‘Iearning by doing’
among the learners and hence, it
needs disruptive change. “ICTs have
the potential to create that disruption,
where teachers have to unlearn their
habits and re-learn what it is to engage
children in authentic learning. For
this, ICTs will have to be integrated
in teaching-learning as a facilitative
tool, rather than a separate activity
that is practiced in computer lab”
(Tiwari, 2014).

Contemporary education system
isfacingavarietyofchallenges, where
the role of teacher is not confined
only to impart knowledge within the
boundaries of the prescribed text
booksrathertheteacher hastocreate
an environment where the learners
seek information even beyond the
school hours outside the four walls
of a classroom. In a fast changing
world not only that a teacher needs
to update their own understanding
of the Lknowledge, concepts and
issues which they have to share
with their students, they also need
to integrate digital resources in
their pedagogical interventions.
However, for digital integration in
the teaching learning process, it is
necessary for the teacher to develop
their own competence and skills to
learn digital devices to use them
in teaching. Although, there are
several digital gadgets and devices
abundant in the institutions, but
the perception of the investigator is
that neither the teachers are aware
about these resources, nor are they
willing to integrate them in teaching
learning. Due to fast technological
advancement in almost all walks of
lifeitsuseisinevitable. Beitcorporate
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sector, government organisations,
industries or education proper
growth is not possible without
the use of digital resources. The
manpower requirement of such
organisation necessitates that the
incumbent at various positions in
these organisations is fully trained
in latest technologies to discharge
their role efficiently. A pertinent
question that arises is as to from
where such a manpower, possessing
all required technological skilled
would be available. The answer is
‘educational institutions’ which
are responsible for developing all
necessary skills to handle any
challenging role in the market not
only to satisfy their employers’
expectations but also the changing
requirement of the ultimate
consumer of goods and services. Here
the role of educational institutions
is very prominent. As the schools is
the foundation for habit and skill
formation, the greater responsibility
lies with the teachers.

Digitalisation makes knowledge
to reach the unreached at a very low
cost and without consuming much of
the time of the learner. “Digitalisation
means providing not only connectivity
through the world of web but also
providing high quality e-content free
of cost to all learners in the country”
(Dutta, 2018).

In a number of disciplines, due to
lack of required number and qualified
faculty, itrequires that theinstitutions
have large number of digital resources
in their libraries so that the shortage
of teachers 1is compensated by

providing technological resources to
the learners.

Today is an era of cut throat
competition, where the learners
regardless of the discipline, level or
subject, have to prove their excellence
over the others so that the market
industry may offer them a suitable
position. The industry in turn, expects
high quality of products and services
from these incumbents to satisfy the
market demand. Today’s market has
gone remarkable change due to very
advanced technology which has not
only changed the taste of the buyers
but requires frequent changes in the
market products and services. This
scenario has created challenges for
the service producers, government
organisations, judiciary, teaching
organisations and the other employers.
The high expectations of the industry
and the prospective learners who
are the prospective employees also
needs to be addressed by the schools
and colleges by introducing latest
technological resources which need
to be integrated in teaching learning
process.

In the light of this theoretical
formulation, it can be said that
digital technologies are becoming an
inseparable part of learning process.
Integration of digital technology in
educational institution will enable
students to develop capabilities
(skills and knowledge) required to
work in an increasingly digitalising
environment and actively participate
in the knowledge economy.
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REVIEW OF RELATED LITERATURE

Korakakis, Boudouvis, Palyvos
and Pavlatou (2011), aimed to look
into the use of 3D visualisation in
the teaching of scientific concepts.
The findings show that there is a
relation between the age and use of
technology. Hammond, Zielelzinski
and Goldman (2014) found that
students demonstrate a positive
attitude towards school and stronger
engagement with learning processes
when they are engaged in content-
creation project. According to
Internet and Mobile Association of
India (IAMAI, 2017), “mobile devices
are the tools of using internet and
technology for 60 per cent populations
of internet users”. Researches show
that there exists a large gap between
the internet users even at mobile
phone. According to Hew and Bush
(2007), teacher’s knowledge and
skills are important factors in the use
of technology in the classroom. Lack
of specific technological skills is a
common reason teachers give for not
using technology.

NEED FOR THE STUDY

The present digital age has been many
changes on account of technology.
These changes range from the ways
and means in which knowledge is
imparted, to the attitude with which
learning takes place, to the extent of
collaboration and information sharing
between not only students but also
between educators, managers and
administration  (Shubhra 2016).
There are variety of issues which are
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involved in teaching learning through
technological tools and techniques
including the proper use of digital
resources. The investigator, being
a teacher and teacher educator is
of the opinion that in spite of policy
direction which says that “the schools
would be provided with at least
one computer lab with at least 10
networked computer access to begin
with. Each lab will have a maximum
of 20 access points, accommodating
40 students at a time. There would be
one printer, scanner, projector, digital
camera, audio recorders. part of
infrastructure (National Policy on ICT
in School Education, 2012), teachers
in the schools are not using digital
resources. Teachers’ awareness
about the digital resources, lack of
technical skills to use such resources
and sometimes non availability of
digital resources in the schools, skill
to relate appropriate technology to
the specific content(s) are some of
the reasons for not using the digital
resources in their teaching. Cornoy
(2004) reported that teachers’
resistance to technology integration
is one of the reasons for the failure
of integration of the technology into
classrooms.

In the context of schooling, there
is no effective use of technology which
could improve students’ performance
and achievements. Due to this reason,
even schools that are having better
access to technology are not able to
use technology effectively. This may
be because of lack of training to the
teachers who do not possess required
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ICT skills and feel uncomfortable
with the usage of digital learning
resources in the classroom (Cornoy,
2004). Theoretical formulations,
empirical evidences and the personal
observation of the researcher indicate
that in spite of countless benefits of
the digital literacy there seems to
be lots of reluctance of the teachers
in the use of such resources in
the classroom across the globe.
It has been reported by Cornoy
(2004) that teachers’ lack of digital
literacy is the single barrier to the
effective integration of technologies
into education. The researcher is
therefore keen to investigate the issue
in the context of Indian classrooms
of government and private schools.
In this backdrop, the present study
has been proposed with the following
objectives:

Objectives of the study
1. To study the awareness among

school teachers aboutdigital
resources.
2. To study the wuse of digital

resources in teaching learning
process by school teachers.

3. To compare the status about the
use of digital resources between
government and private school
teachers.

Population

All government and private schools
of Delhi and their teachers constitute
the Population of the present study.

Sample

The sample for the present study was
10 government and 10 private schools
which were selected on convenience
basis. So total 20 schools were
selected and it was convenient
sample. One hundred (100) teachers,
each from government and private
schools teaching at senior secondary
level have been selected, making
sure that the teachers are from all
disciplines such as; science, social
science, languages and commerce. It
was a purposive sample. Hence, 20
schools and 200 teachers constitute
the sample for the present study.
However, inspite of very sincere efforts
of the researcher, she was able to
collect the data from only 180 teachers,
i.e., 87 from government and 93 from
private schools.

Tools of data collection

Check lists of software and hardware
were developed for the teachers
and they were asked about their
awareness of e-resources given in
the check list. The check list was
prepared consulting the list of the
e-resources published by UNESCO.
However, some modifications were
made consulting few latest research
studies in the area.

Another check list was also
developed by the researcher keeping
in view the prevalent e-resources
being used in teaching learning in
the Indian context, to ascertain as to
what extent these resources are being
used by sampled group of teachers.
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Analysis of the data

Analysis of the data was done
quantitatively by using percentage to
show the responses of the teachers.
The data depicted in the following
tables are the responses of the overall
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walks of life. Knowledge of teachers
about Modem (66%), Portal (58%),
and Sensor (67%), and Flash drives
(58%) was found satisfactory.
Moreover, approximately 80per cent
to 93% respondents are aware about

respondents (both types of schools).

Table 1

CD ROMs (80%), Digital library

Knowledge of teachers about the hardware used
for digital resources (N-180)

Contents Have Knowledge Don’t Have Knowledge
WiFi 180 (100) -
Modem 119 (66) 61 (33.89)
CDs/DVDs 180 (100) -
CD ROMs 144 (80) 36 (20)
Portal 105 (58.33) 75 (41.67)
Digital camera 180 (100) -
Digital Library 167 (92.78) 13 (7.22)
Web publishing 155 (86.1) 25(13.89)
e-mail publishing 160 (88.89) 20 (11.11)
Smart Class 180 (100) -
Desktop 180 (100) -
Tablets 180 (100) -
Hard disk drives 146 (81.11) 34 (18.89)
Routers 39 (21.67) 141 (78.33)
Sensors 120 (66.67) 60 (33.33)
Memory cards 180 (100) -
Flash drives 104 (57.78) 76 (42.22)
Data projectors 136 (75.56) 44 (24.44)

(Figures in parentheses indicate percentage)

Table 1 indicates that 100 per
cent teacher respondents are fully
aware of Wi-Fi, CD/DVD, digital
camera, smart class, Desktop, Tablet
and memory card which are the
important digital resources and are
used by the persons in almost all

(92.7%), web publishing (86%), e-mail
publishing (88%) and hard disk drives
(81%). From the point of view of the
awareness, performance of teachers
of all the schools is good. Knowledge
of teachers about Routers and Print
on demand is, however, poor.
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Knowledge of teachers about software used for digital
resources (N-180)

Table 2

13

Have Knowledge Don’t Have Knowledge
e-Journal 180 (100) -
e-Books 180 (100) -
Internet 180 (100) -
Blogs 98 (54.44) 82 (45.56)
Online data base 106 (58.89) 74 (41.11)
Electronic link 111 (61.67) 69 (38.33)
T-PACK 160 (88.89) 20 (11.11)
e-Module 84 (46.67 96 (53.33)
PPT 180 (100) -
WhatsApp 180 (100) &
SMS 180 (100) N
YouTube 178 (98.89) 2(1.11)
Simulations 50 (27.78) 130 (72.22)
Chats 172 (95.56) 8 (4.44)
iCloud 12 (6.67) 168 (93.33)
Google Scholar 150 (83.33) 30 (16.67)
Zoom 5 (2.78) 175 (97.22)

(Figures in parentheses indicate percentage)

Table 2 discloses the awareness
of the teachers about the software
which are wused in teaching
learning. The responses of the
teachers indicate that 100 per cent
teachers are well aware about the
e-journal, e-books, Internet, PPT,
WhatsApp and SMS. About the
awareness of Blogs, electronic link,
e-module, YouTube and chat and
Google scholar was found to be

approximately 54.44 per cent, 61.7
per cent, 46.67 per cent, 98.9 per
cent, 95.57 per cent and 83.33 per
cent respectively. Awareness about
some of the software was found to
be below 50per cent which include
e-Module (46.67%), simulation
(27.78%), and about iCloud (6.7%)
and Zoom (2.78%) the performance
was very disappointing.
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Table 3
Usage of Software by Private and Government school teachers (N-180)
Frequently Often Rarely Never
Internet 180 (100) - -
PPT 150 (83.33) - 30 (16.67)
e-Journal 48 (26.67) - 90 (S0) 42 (23.33)
e-Books 36 (20) - - 144 (80)
CD ROMs 35 (19.44) - - 145 (80.56)
Whatts App 180 (100) - - -
SMS 180 (100) - -
Blogs 46 (25.56) - - 134 (74.44)
Online data base 21 (11.67) - - 159 (88.33)
Electronic link 39 (21.67) 4 - 141 (78.33
TPACK 78 (43.33) 12 (6.67 - 90 (50)
Smart classroom 68 (37.78) 28 (15.56 - 84 (46.67
e-Module 44 (24.44) - - 136 (75.56)
Digital library 57 (31.67) - - 123 (68.33)
YouTube 115 (63.89) = - 65 (36.11)
Simulations 10 (5.56) - - 170 (94.44)
Chats 91 (50.56) 14 (7.78) - 75 (41.67)
iCloud 08 (4.44) - - 172 (95.56)
Google Scholar 120 (66.67) - - 60 (33.33)
Zoom 0 (0) - - 180 (100)

(Figures in parentheses indicate percentage)

Table 3 shows the responses of
teachers about the use of the software
in their classroom teaching. It is to
note that responses on ‘frequent’
and resources used ‘often’ have been
clubbed together.

It is noticed that the Internet,
WhatsApp, and SMS are used very
frequently by the 100 per cent

teachers in their teaching. Teachers
reported that some software are
being used by significant number
of teachers such as; PowerPoint
presentation (83.33%), Google
Scholar (66.67%), Smart class
(37.78.%), Digital library (31.67%),
Chats (50.56%), TPACK (43.33%)
and Youtube (63.89%). The other
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resources such as e-journals,
e-books, CD ROMs, Online data
base, Electronic link, e-module and
Blogs are being used by less than
SOper cent teachers. However, the
performance of teachers in using
Simulations (5.56%), iCloud (4.44%)
and Zoom (0%) was miserably poor.

teachers. It reveals that internet,
WhatsApp, SMS are very frequently
used by 100 per cent teachers of
both types of schools. But, regarding
the use of PPT, e-journals, e-books
and CD ROMs, Online data base,
Smart Class, digital library, Chats
and Google Library, the performance

Table 4
Responses of Government and Private school teachers
about the usage of Software

Government Schools(N- 87) Private Schools (N-93)
Internet 87 (100) 93 (100)
PPT 68 (78.16) 82 (88)
e-Journal 16 (18.39) 32 (34.40)
e-Books 12 (13.79) 24 (25.80)
CD ROMs 9 (10.34) 26 (27.95)
Whats App 87 (100) 93 (100)
SMS 87 (100) 93 (100)
Blogs 19 (21.83) 27 (29.03)
Online data base 06 (6.89) 15 (16.12)
Electronic link 12 (13.79) 27 (29.03)
TPACK 48 (55.17) 42 (45.16)
Smart classroom 18 (20.68) 50 (53.76)
e-Module 26 (29.88) 18 (19.35)
Digital library 27 (31.03) 30 (32.25)
YouTube 59 (67.81) 56 (60.21)
Simulations 7 (8.04) 03 (3.22)
Chats 48 (55.17) 57 (61.29)
iCloud 0 (0) 08 (8.60)
Google Scholar 54 (62.06) 66 (70.96)
Zoom 0 (0) 0 (0)

(Figures in parentheses indicate percentage)

Table 4 depicts the comparative
view of the usage of digital resources
by government and private school

of private teachers was found better
than their counterparts. However,
about the wuse of TPACK and
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e-module, Youtube, simulations the
performance, as responded by the
teachers, was found to be better
in case of government teachers as
compared to private school teachers.
In nutshell, it is found that there is
not adequate use of digital resources;
nevertheless, the teachers of private
schools are using digital resources
more than government teachers. This
is an alarming situation for the schools
particularly government schools, while
the National Policy on ICT for School
Education- 2012 stressed “the need
to employ educational technology to
improve quality of education”.

DiscussION

The present research project was an
effort to evaluate the awareness and
the integration of digital resources in
teaching by government and private
school teachers. However, there
seems to be very unsatisfactory state
of affairs not only about the digital
use but also their awareness about
various components of technology
which is far from being satisfactory.
This situation is more alarming
where the awareness of the teachers
about some of the resources is
remarkably poor such as iCloud
(6.7%), Zoom (2.78%) simulations
(8%) and similarly the usage On line
data (11.67%), simulations (5.56%),
iCloud (4.44%) and Zoom (0%).

Such a state of affairs seems to
be due to many factors mainly non
availability of computers and internet
connectivity; secondly it may be
attributed to the lack of in service
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training. Some of the teachers pointed
out that due to heavy work load of the
curriculum they are reluctant to use
ICTs judiciously. Nevertheless, lack of
training and lack of will to use digital
resources has been cited as one of
the reasons for not using them.

Regarding the wuse both types
of teachers are presenting a very
disappointing performance. Although
the situation in both types of schools
is not anywhere near the satisfaction,
the performance of government
teachers is miserably poor.

This is in spite of the fact that
National Policy on ICT (2012)
emphasises “to create and manage
content using a variety of soft ware
applications and digital devices”.
It also emphasised to establish
computer lab with all accessories,
internet network, printers and
full back up for optimal use of
technologies, but the situation seems
to be far from the implementation of
the policy in its true letter and spirit.

CoNCLUSION

Digital resources which can play a
pivotal role in the whole teaching
learning process, needs to be learnt,
practiced and taught to the students in
solving complicated problems of their
life. Awareness about digital resources
is the basic requirement of the teachers
to move further and using these
resources in their pedagogy to teach
all subjects. In the present study, the
result about the awareness as well as
usage of software in teaching learning
process are not very encouraging.
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Still the hope is not lost. The
educational institutions have to make
arrangement of the in-service training
of the teaches not only to equip the
teachers digitally but also to motivate
them to use these resources so that
they themselves become confident in
using such resources and also develop
the same skills among their students
to enable them to utilise such skills
in their future life for which they
are being prepared by the schools.
In an age of globalisation which is

technically advanced and endowed
with electronic resources to perform
day-to-day chores digitally without any
manual intervention, schools should
rather be more technology friendly,
well equipped with latest technologies.
The teachers who are off course the
backbone of the entire education
system should assume the role of a
facilitator providing and facilitating the
learners with the basic concepts and
enabling them to make an effective use
of those concepts in decision making.
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Social Networking Sites usage and

Academic Deviance among Girl
students of Higher Secondary
Schools in Kerala
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Abstract

Social networking sites are web based services that create virtual communities
in which people connect and interact with friends, family and acquaintances;
it also offers platform for sharing multimedia objects. Younger generations,
especially students are the major and frequent users of social networking sites.
Shifting trend and behaviour is seen among students with the advent of new
multimedia technology and they are more dependent on technology so that it
is imperative to find out its effects on the academic activities and whether it
is leading to any deviance on their part. The present study investigates the
extent of academic deviance and its relation with usage of social networking
sites among higher secondary school female students. Data for the study was
collected from 160 higher secondary school female students using social media
with the help of the academic deviance scale. Percentage, ANOVA, correlation
and regression were used to test the significance of difference. Study reveals
that there exists significant difference in the academic deviancy score among
the various levels of social media users.

INTRODUCTION

Social networking sites are web
based services that create virtual
communities in which people connect
and interact with friends, family and

acquaintances. It offers a platform
to share opinions, photos, music
and videos on particular subjects or
just online hangout (Khurana, 2015;
Murray and Waller, 2007). Social
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networking apps can be referred as
community based web sites, online
discussion forums, chat rooms and
other online social spaces. Kaplan
and Haenlein (2010) defined social
media as the interaction among
people, through which they create,
share, and/or exchange information
and ideas in virtual communities
and networks via social media sites.
According to Bertot et. al (2010),
the concept of social media is based
on four main pillars: partnership,
participation, enablement and time.
Through the use of social media, users
achieve some form of sanctioning that
allows a free forum for interactions
(Duggan and Smith, 2013).

Social media networks are
designed for the intention of
communal acquaintances (Eijkman,
2009). Today’s students are accessing
Facebook and Twitter to connect and
share information with those around
them (Virkus, 2008). Social media
encompasses a wide range of tools
and apps such as wikis, blogs, video
sites and other online forms.

Social networking sites play vital
role in daily lives. Changing trend
and behaviour can be observed
among adolescents with the advent
of new technology. They are more
dependent on technology so that it
is imperative to find out its effects
on the behaviour of adolescents, and
whether it is leading to any deviance
on their part. Deviancy refers to
the condition of being abnormal. In
Sociology, deviance is explained as
an action or behaviour that violates

social norms that differ from society

to society.

Baldwin et al. (1997) indicated
that friendship networks often
necessitate access to information

and knowledge directly and indirectly
and effect of friendship networks
on student academic performance
has been confirmed. A student’s
involvement in activities like making
friends on social networking sites
should be seen as them having access
to relevant information that can be
channeled towards improving their
academic performance. This depends
on the ability and willingness of the
concerned individual to be able to
harness that opportunity and to
cope with academic related stress.
Academic performance is defined
as “...how students deal with their
studies and how they cope with or
accomplish different tasks given to
them by their teachers” (K. Banquil
et.al. 2011). Deviation from the
indicators of academic performance
is referred as the academic deviance.
This study attempts to answer
the questions: What is the extent
of academic deviation among girl
students of higher secondary schools
in Kerala? And, if there is any
association between uses of social
networking sites and academic
deviancy among higher secondary
school female students in Kerala.

SIGNIFICANCE OF THE STUDY

The findings of this study will
benefit Higher Secondary School
administrators to formulate policies to
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guide the students properly. It will offer
school administrators knowledge and
insights in framing the policies and
procedures to guide ethical usage of
the social networking sites. The study
will help the educational practitioners
for designing intervention strategies
which are more holistic and inclusive
of all stakeholders. Moreover the
findings will provide the basis for
educating students on ethical usage
of social networking sites.

METHODOLOGY: THEORETICAL
FOUNDATION

Bandura’s Social Learning Theory
(1971, 1997) and Bourdieu’s Social
Capital Theory (1986) have been
applied in this research work.
Students use social networking sites
for communication and create virtual
social capital. Social networking sites
offer a platform for young people
to create personal and socially
interconnected and interdependent
virtual communities where they share
their personal data on the base of
trust; but some divergent youngsters
exploit other young people. Linking
this theory with this study, young
personnel learn deviant acts from one
another via continuous reciprocal
interaction through observation;
imitation and modeling the attitude
of other young individuals. It will
adversely affect the academic
performance of students and lead to
academic deviancy. Further, people
use social networking for information
and knowledge. People watch films,
unethical videos and images to fulfill
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their sexual needs. Young adults also
utilise users’ personal information for
blackmailing.

OBJECTIVES OF THE STUDY

1. To know the extent of social
networking sites usage among
girl students of higher secondary
schools in Kerala.

2. To know the extent of academic
deviation among girl students of
higher secondary schools in Kerala.

3. To find out the relation between
use of social networking sites
and academic deviancy among
girl students of higher secondary
school in Kerala.

HYPOTHESES
1. There is no significant difference
in the academic deviancy of higher
secondary school female students
based of the usage pattern of
social media.

2. There is no significant correlation
between social media usage and
academic deviancy of higher
secondary school female students.

MEeTHODS AND MATERIALS

Survey method has been adopted
in the present research work.
The  higher secondary  school
girl students in Kerala form the
universe of the study. A total of
160 higher secondary school female
students wusing social media were
randomly selected from two schools
in Thiruvananthapuram District,
Kerala. Two batches consisting of
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40 students each from science and
humanities were selected. To measure
the academic deviance among higher
secondary school female students,
12 statements in the five point likert-
scale were used. Frequency of login
social networking sites, period of
using social networking sites and
number of active social networking
sites were used to measure the level
of social networking sites. Analysis of
variance, correlation and regression
were used for statistically testing the
tenability of hypotheses.

RESULTS

Preliminary analysis was carried out
to identify the level of cyber media use,
academic deviance and the relation
between cyber media use with academic
deviance. Data were collected from the
160 higher secondary school female
students who use the cyber media
by giving due weightage to locale and
class. Profile of the sample students is
presented in Table 1.

It is evident from Table 1, that
52.5 per cent of the students belong
to rural area and 47.5 per cent of
the respondents belong to the urban
area; 36.3 per cent students belong
to the family income category below
Rs. 20000, 29.4 per cent between
Rs.20001-30000, 23.8 per cent student
come under Rs 30001-40000 income
group and 10.6a per cent fall in above
Rs 40001 annual income -category.
Based on the family type, 81.3 per cent
come from nuclear families and 18.8
per cent from joint families.

Table 2
Usage of various social media

Social Media | Number | Percentage
Facebook 58 36.3
Twitter 88 55.0
WhatsApp 138 86.3
Instagram 22 13.8
Others 6 3.9

It is seen from Table 2 that
majority (86.3%) of the higher
secondary school girl students were

Table 1
Profile of the respondents
Variable Group Number Percentage
Locale Rural 84 52.5
Urban 76 47.5
Income of the Below Rs 20000 58 36.3
family(yearly) Rs 20001-30000 47 29.4
Rs 30001-40000 38 23.8
Above Rs 40001 17 10.6
Family type Nuclear 130 81.3
Joint 30 18.8
Total 160 100.0
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using WhatsApp. The percentage of
the higher secondary school female
students using Facebook and Twitter
were 36.3 per cent and 55.0 per cent
respectively. Instagram is used by
13.8 per cent of the girl students and
only 3.9 per cent of the students were
using other social networking sites.
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(78.8%) of the respondents were using
social media for one to two years;
S5 per cent of students used social
media for two to four years; 8.1 per
cent used social media for above
four years. Those who have been
using social media only for a year
is 8.1 per cent. Table 3 also shows
that a significant proportion of the

Table 3
Classification of the respondents based on frequency, period and number of
active social networking sites

Frequency of login social Period of using social Respondents

networking sites networking sites active in social
networking sites

Many times in a day 10 (6.3) Upto one year 13 (8.1) 1 67 (41.9)
Once in a day 40 (25.0) 1-2 years 126 (78.8) 2 18 (11.3)
Few times in a week 82 (51.3) 2-4 years 8 (5.0) 3 34 (21.3)
Once in a week 28 (17.5) Above 4 years 13 (8.1) 4 41 (25.6)
Total 160 (100.00) | Total 160 (100.0) | Total | 160 (100.0)
The table presents distribution of respondents (41.9%) accessed one

respondents in the selected schools
according to the frequency of login
cyber media. The highest proportion
of higher secondary school girl
students login to social media few
times a week is 51.3 per cent and
25 per cent login once in a day. Only
6.3 per cent of the girl students login
social media many times a day and
17.5 per cent of the students login to
social media once a week. The data
highlight that majority of the higher
secondary school female students
login to social media at least once a
day or few times in a week.

When the data was analysed on
the basis of duration of usage of
social media, it is found that majority

active account in social networking
sites. One fourth of the respondents
(25.6%) accessed four active social
networking sites. The percentage of
female students having active account
in three social networking sites was
21.3 per cent and two active social
networking sites was 11.3 per cent.

LEVEL oF SociaL MEDIA USE

Based on the frequency of login social
networking sites, period of using
social networking sites and number
of active social networking sites; the
respondents are classified as the
high, medium and low users of social
networking sites and is presented in
Table 4.
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Table 4
Level of social media use
Level of social media use Number Percentage
Low 60 37.50
Medium 77 48.13
High 23 14.38
Total 160 100.00

Classification based on the frequency of
login social networking sites, period of
using social networking sites and number
of active social networking sites shows
that the percentage of high, average
and low users of social networking sites
are 37.50 per cent, 48.13 per cent
and 14.38 per cent respectively. Study
shows that most of the respondents
were medium level users of social
networking sites.

AcabpeEmic DEviANCY BEHAVIOUR

Academic deviancy behaviour of
the higher secondary school female
students was assessed by the
indicators of academic performance
along with their wuse of social
media during academic hours for
(non-academic) activities.

Table 5 shows that most of the
respondents completed assignments
on time (90.00%), scheduled daily
study plans (71.8%), followed the
study plans (66.25%), used social
media to discuss academic content
(76.25%), did not use social media
when had academic work (61.88%),
and did not use social media during
study hours (68.13%). But, some
of the respondents showed some
academic deviancy such as using
social media when bored (41.13%),
used social media though having
academic work (38.13%), used social
media during study hours (31.88%),
always did last minute work (50.63%),
asked someone to do the assignments
(34.38%), showed the urge to use
social media during school hours

Table 5
Academic deviancy behaviour of the higher secondary school
female students

Yes No
Academic deviancy
Number | Percentage | Number | Percentage

Complete assignment on time 144 90.00 16 10.00
Schedule daily study plan 115 71.88 45 28.13
Follow the study plan 106 66.25 54 33.75
Use soc%al media to discuss 122 76.25 38 93.75
academic content

Use social media when bored 69 43.13 91 56.88
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Use social media though have 61 38.13 99 61.88
academic work

Use social media during study hours 51 31.88 109 68.13
Always do last minute work 81 50.63 79 49.38
Asking someone to do the assignment 55 34.38 105 65.63
Urge to use social media during 77 48.13 83 51.88
school hours

Use mobile phone in school 25 15.63 135 84.38
Part of any academic group in 70 43.75 90 56.25
social media

(48.13%) and used mobile phones in
school (15.63%). Academic deviancy
score was calculated by providing one
score against each of the academic
deviancy statements. Analysis of
variance was used to compare the
academic deviancy score based on
the level of social media use and it is
presented in Table 6.

of 1.31, 1.44 and 1.96 respectively.
Analysis of variance shows that (F =
3.956, p = 0.021) there exist significant
difference in the academic deviancy
score among the various level of social
media users. Academic deviancy score
is higher for high level of social media
users and lower for low level of social
media users. To know the relationship

Table 6
Social media use and academic deviancy

Social media use N Mean Std. Deviation | Std. Error F Sig.
Low 60 | 4.3667 1.31441 .16969 3.959 | .021
Medium 77 | 4.3636 1.44103 .16422
High 23 | 5.3043 1.96410 40954
Total 160 | 4.5000 1.50888 .11929

Table 6 discloses that the academic
deviancy mean score of the low, medium
and high social media users are 4.37,
4.36 and 5.30 with standard deviations

between the social media use and
academic deviancy, correlation was
calculated and it is presented in
Table 7.
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Table 7
Correlation and regression summary of social media use and
academic deviancy

Model R R-square | Adjusted R square | Standard Error of
the Estimate
1 .172a .029 .023 1.49118
Model Sum of squares df Mean Square F (p-value)
Regression 10.670 1 10.670 4.798* (.030)
Residual 351.330 158 2.224
Total 362.000 159
Dependent Variable: Academic deviancy
Predictors: Constant, Social media use.
* Significant at 0.05 level
Table 8
Betas of the Predictor Variable to the Predictor
Model Unstandardised Standardised t-value p-value
coefficients coefficients
B Std. Error Beta
(Constant) 3.584 434 - 8.253 .000
Social media use .143 .065 172 2.191 .030
Correlation  analysis  reveals R, value translated is 02.9 per cent.

that, there exist significant positive
correlation (r = 0.172; p = 0.030)
between the variables, social media
use and academic deviancy among
higher secondary girls students.
Table 7 also shows the value of the
parameters of the regression analysis
between the predictor variable social
media use and dependent variable
academic deviancy. The result of the
analysis shows that the predictor
variable social media use predicts
the academic deviancy of the girl
students of the higher secondary
schools. The predictor variable taken
against the criterion variable yielded
a coefficient of multiple correlations
(R) of 0.172 and adjusted multiple
correlation square (R,) of 0.029. The

The analysis also gave a Standard
Error of 1.491, F-value of 4.798,
which is greater than the table value
3.38 and significance at 0.05 level.
Table 8 gives the predictor
variables and its coefficients in the
regression equation. The beta values,
corresponding to the variable social
media use, and constant are 0.143,
3.584 and the t-values are 2.191, 8.253
which indicate that social media use
and constant are significantat 0.05level
of significance. Among the variables,
beta value of all variables shows
that they are the positive predicators
of academic deviancy. To develop
regression equation for predicting the
dependent variable academic deviancy
(Y) from the predictor variable, social
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media use, the following procedure has
been used.

The general regression equation
of the criterion variable Y, in terms
of the predictor variable, social media
use (X) is given by

Academic deviancy (Y) =
media use X 0.134 + 3.584.

Social

FiINnDINGS AND Discussion

Major findings of the study on social
networking sites usage and academic
deviance among girl students of higher
secondary schools in Kerala are—

* Majority (86.3%) of the higher
secondary school female
students are using WhatsApp;
the percentage of the higher
secondary school female students
using Facebook and Twitter
are 36.3per cent and 55.0per
cent respectively. Social media
networking site Instagram is used
by 13.8 per cent of the female
students.

e The highest proportion of higher
secondary school female students
(51.3%) wusually login to social
media few times a week and 25
per cent login once in a day.

e Major (78.8%) proportion of the
higher secondary school girl
students have been using social
media for one to two years.

e Study also shows that a significant
proportion of the respondents
(41.9%) have one active account
in social networking site whereas,
one fourth of the respondents
(25.6%) have account in four
active social networking sites.

May 2020

* Study shows that most of the
higher secondary school girl
students are medium level users
of social networking sites.

* Analysis of variance shows that
(F = 3.956, p = 0.021) there
exists significant difference in the
academic deviancy scores among
the various levels of social media
users. Academic deviancy score
is higher for high level of social
media users and lower for low
level of social media users.

* Correlation analysis reveals that,
there exist significant positive
correlation (r = 0.172; p = 0.030)
between social media use and
academic deviancy among higher
secondary girl students.

* Regression analysis shows that
among the variables, beta value
of social media use is the positive
predicator of academic deviancy.

CoONCLUSION

The aim of present research work is
toinvestigate the level of social media
use and academic deviancy and its
relation among higher secondary
school female students. Study
reveals that majority of the higher
secondary school female students
login to social media few times a
week or once in a day. Majority of
the respondents have been using
social media for one to two years.
Majority of them also had one active
account in social networking sites
and one fourth of the respondents
had four active social networking
sites. Study shows that most of
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the higher secondary school female
students are medium level users of
social networking sites. Analysis
of variance shows that there
exists significant difference in the
academic deviancy score among the
various levels of social media users.
Academic deviancy is higher for high
level of social media users and it is
lower for low level of social media

users. Correlation analysis reveals
that, there exists significant positive
correlation between the variables
social media use and academic
deviancy among higher secondary
girl students. Hence, it is essential
to properly guide and channelise
the higher secondary school female
students regarding the academic
use of social media.
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Student-faculty Interaction

Analysing the Experiences of
University Students

ALoxk DUBEY*

Abstract

This paper analyses the student-faculty interaction in higher education. The
conceptual framework underlying the study is based on the idea of the Student
engagement referred as ‘Experience with faculty’ and its two indicators, i.e.
‘interaction with faculty’ and ‘teaching effectiveness’. The study assesses the
extent to which students interact with teachers in and outside the classroom
and how often they feel that teaching was effective. Data was collected from
the sample of 250 students of C.S.J.M. University, Kanpur, Uttar Pradesh,
using National Survey of Student Engagement (NSSE) questionnaire followed
by an unstructured interview based on the student’s responses. Overall result
suggests that a large number of students have minimal contact with faculty
and teaching-learning methods are widely teacher-centered.

INTRODUCTION

As contemporary society is experiencing
unpredictable challenges, there seems
to be a big question mark on the
viability of educational institutions.
Since, there are gigantic expectations
from the higher education system,
it became necessary for -colleges
and universities to recognise those
attributes, which distinguish a
top notch institution from a fair

one. New approaches to revitalise
teaching effectiveness and expanded
consideration to the learning needs
of students pave the way for a total
rethinking of our approach to
higher education. As educators and
those being educated are the most
evident characters in an educational
institution (Kundu, 2016). It has
become increasingly = important
to distinguish and address the
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attributes, which are related to the
most basic unit of the system—
The Learner. Various common
measures have been used in the
research to identify if students are
actively engaged in their learning.

Historically, those measures have
overwhelmingly centeredonbehaviours
and on quantitative information—
such as attendance, standardised test
scores and graduation rates. Later
on, researchers have identified more
critical determinants like efforts and
involvement in various scholastic
activities, collaborative  learning,
experience with faculty, academic and
social engagement and so forth.

It is important to note that what
students have to say about teaching
and learning, will provide asignificant
foundation for improvement of
educational institutions. Educators
at all levels agree and accept that
interactions with faculty have a
positive influence on academic
and intellectual development of an
individual. Such interactions are
likewise important for learning and
self-improvement of college students
as it fosters intellectual work, promote
mastery of knowledge, skills, and help
students make connections between
their studies and their plans. (e.g.,
Astin, 1993; Kuh, Schuh, Pascarella,
1985; Pascarella and Terenzini, 1976;
Tinto, 1993).

The current study is an attempt to
give voice to student’s experience of
interaction with faculty. This is being
assessed through indicators like
‘interaction with faculty’and ‘teaching
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effectiveness’. Studies affirmed that
the amount of formal or informal
contact with faculty is significantly
associated with academic achievement
and persistence at the institution
(Pascarella and Terenzini, 1976;
Kinzie, 2005; Gablinske, 2014), hence
the variable merits the investigation in
Indian higher education system too.

NEED AND SIGNIFICANCE

The learner assumes much
importance than ever before in the
educational process as focus got
shifted from teaching to learning.
Today’s students are increasingly
worried  about  their learning
and want it to be more relevant,
socially engaging, exploratory, and
responsible. So, there is a critical
need to challenge and change our
assumptions about the pedagogy and
purpose of education. In order to make
any improvement in the educational
infrastructure, curriculum, teaching
method or objectives we need to
know more about learners. We need
to know more about their educational
experience. What do they feel about
their institution, teachers, peers,
administrators, examinations and
evaluation, support system?

This study would not only give
voice to the student’s experience but
also provide data to host institutions
about the academic -culture that
persist in the campus. The outcome
from the investigation would support
colleges and universities to transform
the student experience and craft
policies that channel student’s energy
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to more purposeful activities that
matter to student learning. Despite
the fact that the paper focuses
primarily on student experience with
faculty in higher education, many of
the ideas are applicable more widely
to other stages of education also.

LITERATURE REVIEW

Parikh (2017), discusses that the
relationship between teacher and
student has been a focus of inquiry
for more than 2000 years, since
the Upanishads, Plato, Socrates,
Confucius and so on. They built up
much of the philosophical guidelines
for teaching and emphasised the
acquisition of knowledge through
dialogue. In modern times, early
attempts to study the classroom
interactions can be attributed to
the efforts made by Ned Flanders.
Back in the late 1950s, he developed
the system of interaction analysis
popularly known as  Flanders
Interaction Analysis (FIA) to study the
classroom interactions and verbal
behaviour of teachers and students.
It got well known and stays significant
for a long time in for mapping
student-faculty verbal interaction
during classroom teaching.

However, with the passage of time
researchers recognised the role of
informal and social interaction with
teachers. A large number of studies
were carried out to assess the impact
of teacher-student interaction in
various formal and informal settings.
Results pointed out that, in formal
classroom settings, faculty interaction

and constructive feedback arenoteworthy
and positively correlated with the
academic achievement and professional
skills of students. (Bjorklund, Parente,
Santinathan, 2004).

Endo and Harpel (1982) examined
the effects of four aspects of student-
faculty interaction (frequency of formal
interaction, frequency of informal
interaction, quality of faculty advising,
and helpfulness of faculty) on a variety
of student outcomes and reported that
such interactions had substantial
positive effects on student’s efforts
in other educationally purposeful
activities. Such interactions also add
to the effects on intellectual, personal
and social outcomes together with an
educational experience of students
(Kuh 2001; Karen L. Bouchard and
J. David Smith 2017; Davis 2003).

Peter Ewell (1997) contended that
if student learning is to be improved,
then it is critical to consider
institutional and faculty engagement
practices. Similary, Amatari (2015),
also discusses the importance of
adopting the technique of assessing
student-faculty interaction in schools
and affirms that such adoption will
impact the social climate of learning
positively. The quality and frequency
of student-faculty interaction are an
important indicator of an academic
environment and quality education.

Sharma and Bhaumik (2013),
conducted a study to explore student
engagement and its predictors
at Indian Business School (IBS).
Likewise, other prominentinstitutions
like IIT’s and IIM’s are equally
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concerned about students learning
and student-faculty interaction as
they have developed sophisticated
mechanisms to reach out to their
students. VoxPopuli is one of such
initiative by IIT-K where students can
share their experience on the scope
of issues like academics, faculty,
alumni, administration, career and
so forth.

Cohen (1980), suggests that
improved student-faculty interaction
outsidetheclassroomcanmaintainthe
quality of the academic programs. It
is evident from the literature review
that research on Student-faculty
interaction as a predictor of student
engagement is gaining widespread
acknowledgement in the West yet
there are very few investigations in
India with such point of view. The
theoretical frame works used by most
of the previous research studies were
concerned with quality education.
Hence, the present variable is worth
research in Indian Higher education
system with different perspective.

OBJUECTIVES OF THE STUDY

The purpose of the study was to
trace the student’s experience with
faculty in higher education. Hence,
the following research questions were
designed to study the variable:
1. How frequently do students
indulge in interaction with faculty
during an academic session?

2. How frequently do students
believe that teachers had effective
teaching in the classroom?
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3. Whether the observed frequency,
i.e., student’s response in each
category is significantly different
from expected frequency, i.e.,
normal distribution?

SAMPLE AND RESEARCH SETTINGS

Data was collected using a survey
method from C.S.J.M. Kanpur, Uttar
Pradesh. The University established in
1960, is one of the largest institutions
in India in terms of the number of
students enrolled and the number of
affiliated institutions. The samples
for the study were selected from
the population of students enrolled
in on-campus courses in various
departments of University, during
the academic year 2014-15. All the
departments were selected for the
study while classes were selected by
using simple random sampling. The
final sample of the study comprises
of 250 students who were present
in class and willing to participate in
the study. Due representations were
given to male and female subjects.

INSTRUMENT

Study employed unstructured
interview in addition to the NSSE
survey that assesses the extent to
which students engage in educational
processes associated with elevated
levels of learning. It is found that the
rating scale was imperative to gather
the numerical facts like frequency
of the interaction while interviews
prompted further exploration of the
potential reasons for the underlying
situation and students’ response.
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Interview questions were based on
the student’s response in the NSSE
survey for marking choice in either
never or very often category for any
item in the tool.

NSSE was developed by the
Center for Evaluation and Education
Policy, Indiana University, in 2000
updated thereafter in 2013. The items
estimating experience with faculty
used a rating scale ranging from never
to very often with higher frequency
in a given segment demonstrating
the high level of interaction between
students and teachers.

Some items from original tools
are deleted or modified as need be
to make it progressively appropriate
for Indian students and institutions.
This incorporates the substitution of
specific words or phrases, commonly
used in global settings with that of
words with similar meaning in the
Indian settings with due consultation
from experts. However, no such
changes were made in the section
that is dealing with the assessment
of ‘experience with faculty’ and its
two indicators, i.e., ‘interaction with
faculty’ and ‘teaching effectiveness’.

VALIDITY AND RELIABILITY

The value of the reliability coefficient
for the entire test is 0.85. This high-
reliability coefficient of correlation
shows that the present tool is a
reliable device to assess student
engagement and its theme ‘experience
with faculty’. Due to paucity of time
and resources at researchers end, it
was not possible to re-establish the

validity and reliability. Since, there
were just minor substitutions in
some of the items, it is believed that
the validity and reliability of the tool
remains somewhat similar to that of
the original version.

PROCEDURE

The Investigator visited personally all
the constituent departments of the
university with prior permission from
theHead of Department. Sincestudents
in their respective departments may
tend to get influenced by the presence
of their faculty and hence possibilities
of biased responses are natural. Such
impacts are neutralised by having
personnel interviews with respondents
and cross-examining their expressed
views with earlier responses. All the
ethical guidelines were followed in this
regard and respondents were assured
that their answers would be kept
confidential and used for research
purposes only.

DATA ANALYSIS AND INTERPRETATION

Once all data were collected they
were tabulated for analysis and
interpretation. Frequency distribution
for each response category was
categorised with the help of MS office
software. The number of students
was converted into percentages
for easy comparisons. Further,
chi-square test was being used to test
the distribution of observed data against
normal probability curve parameters.
Analysis and interpretation of the data
are given below:
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Table 1 is

showing frequency

distribution for items of engagement
indicator interaction with faculty along
with the percentage of the student in
respective categories.

Table 1
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One-tenths of students very often
worked with a faculty member on
activities other than coursework,
an equal number of students does
it often. Little less than one-third

Item wise Frequency distributions for items of Engagement Indicator
Interaction with Faculty

1. During the current academic year, about how often have you done the
following ?
S.No. Item Response categories
Very often | Often | Sometimes | Never
l.a Talked about career plans 29 31 115 75
ith a facult b
With & lacilty member 12 % 12% | 46% 30%
1.b Workgd .V\{ith a faculty member 26 25 79 120
on activities other than course
work (committees, student 10% 10% 32% 48%
groups, etc.)
l.c Discussed course topics, ideas,| 30 55 105 60
or concepts with a faculty
member outside of class. 12% 22% | 42% 24%
1.d Discussed your academic 26 35 90 99
performance with a faculty S 5 5 5
member. 10% 14% 36% 40%

Little more than one-tenth of
students very often talked about
career plans with a faculty
member while an equal number
of students does it often. Less
than half of the students talked
about career plans with a faculty
member sometimes while less
than one-third never talk about
career plans with a faculty
member. About one-fourth of the
students talk about career plans
with a faculty member often or
very often.

does it sometimes while little less
than half of the students never
worked with a faculty member on
activities other than coursework.
Only one-fifth of the students
worked with faculty members on
activities other than coursework
often or very often.

Little more than one-tenth of the
students very often discussed
course topics, ideas or concepts
with a faculty member outside of
class and little more than one-
fifths discussed often. More than
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two-fifths discuss sometimes
while little less than one-fourth
students never discussed course
topics, ideas or concepts with a
faculty member outside of class.
More than one-third of students
discussed course topics, ideas or

of students
performance

member often or very often.
2

Table

discuss

with a

35

academic
faculty

represents frequency

distribution for items of engagement
indicator effective teaching practices.

Table 2
Item wise Frequency distributions for items of Engagement Indicator Effective
Teaching Practices

During the current academic year, to what extent have your teachers done
the following?

S. No Item Response categories
Very often | Often | Sometimes | Never
2.a Clearly explained course goals 15 70 120 45
and requirements 6% 28% 48% 18%
2.b Taught course sessions in an 30 70 75 75
organised way 12% 28% 30% 30%
2.c Used examples or illustrations 40 65 85 60
to explain difficult points 16% 6% 34% 4%
2.d Provided feedback on a draft or 28 60 69 93
work in progress 11% 24% 28% 37%
2.e Provided prompt and detailed 20 85 75 70
feedback on tests or completed

concepts with a faculty member
outside of class very often or often.

One-tenths of students very
often discussed the academic
performance with a faculty
member while more than one-tenth
does it often. More than one-third
discussed it sometimes and two-
fifth of students never discussed
their academic performance with
a faculty member one-fourth

Less than one-tenth students feel
that during the current school
year teachers very often clearly
explained course goals and
requirements while more than
one-fourth feel it happen often.
Little less than half of them feels
at some extent while less than
one-fifth feels teachers mnever
explained the course goals and
requirements.
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e Little more than one-tenth of
the students feel teachers very
often taught course sessions in
an organised way while more
than one-fourth often feels so.
Less than one-third feels teacher
does it sometimes while equal
number, i.e., less than one-third
feels teacher never taught course
sessions in an organised way.

* Less than one-fifth of the students
feels teacher very often used
examples while little more than
one-fourth feels teacher does it
often. About one-third feels teacher
used examples sometimes while
little less than one-fourth feels
teacher never used examples or
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o Little less than  one-tenth
students feel teacher very often
provided prompt and detailed
feedback on tests or completed
assignments while more than one-
third feel it happens often. Less
than one-third feels it happened
sometimes while little less than
half of students feel teacher never
provided prompt and detailed
feedback on tests or completed
assignments.

The overall result is obtained by
taking out the average frequency
response from each category. Table 3
shows average frequency distributions
for theme ‘Interaction with faculty’.

Table 3
Average Frequency distributions for Engagement Indicator Interaction
with Faculty

Response category | Frequency | Percentage
Research question Very often 28 11
How do students have Often 37 15
interaction with their faculty? -

Sometimes 97 39

Never 88 35
Total 250 100

illustrations to explain difficult It is clear from the data in Table

points.

¢ One-tenth of students feel the
teachers very often provided
feedback on a draft or work in
progress while little less than
one-fourth said it happens often.
More than one-fourth feels
sometimes and little less than
two fifth students feel the teacher
never provided feedback on a
draft or work in progress.

3 that about one-tenth of students
have interaction with their faculty very
often while more than one-tenth often
interacted with faculty. Two-fifths of
them sometimes interacted with faculty
and less than two-fifth rarely interact
with faculty. Overall one-fourths of
students interact with faculty often or
very often and the rest of them had
much lower interaction with faculty.



Student-faculty Interaction— Analysing the Experiences of University Students 37

Table 4

Average Frequency distributions for Engagement Indicator

Effective Teaching

Response
Category Frequency | Percentage
Research Question Very often 26 11
How do students feel that teachers
had practiced effective teaching Often 70 28
Sometimes 85 34
Never 69 27
Total 250 100
Similarly, Table 4 represents the framed and the chi-square test was

average frequency distributions for
engagement Indicator—‘Effective
Teaching'. Clearly, data shows that
more than one-tenth students feel
that teachers had practiced effective
teaching very often while more than
one-fourth is of opinion that often
teaching is effective. About one-third
of students feel sometimes teaching is
effective and more than one-fourth of
them feel teacher never use effective
teaching. Overall, only two-fifths of
the students are of the view that the
teacher was effective most of the time.

TESTING THE DIVERGENCE

In order to test the divergence of
student responses against normal
distribution, a null hypothesis was

applied. Chi-Square test empowers us
to think about watched and expected
frequencies equitably, since it isn’t
constantly conceivable to tell just by
looking at frequencies, whether they
are different enough to be considered
statistically significant. We begin by
stating the null hypothesis (H_: There
is no significant difference between
observed and expected frequency) and
an alternative hypothesis (H: There
is a significant difference between
observed and expected frequency).
Based on the outcome of the Chi-
Square test, we will either reject or fail
to reject the null Hypothesis. Table 5
shows the data obtained while testing
the null hypothesis -

Table 5
Divergence of Experience with Faculty
Very Often | Often | Sometimes | Never
Observed(f) 27 53 71 79 250
Expected(f) 17 108 108 17 250
(£ -f) 10 -55 -37 62
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(f-f) 100 3025 1369 3844
(f - )*/(fe) 5.88 28 12.67 226.11
x?=272.66 df=3 P is less than .01

From the above Table 5, the value
of x2 is 272.66, which is beyond
the limit of the Standard table. The
discrepancy between the observed
and expected value is so great that the
hypothesis of normal distribution in
this group must be rejected. Hence,
we can conclude that the significant
difference does exist between observed
and expected frequency. Statistical
significance, in this case, implies
that the distinctions are not because
of chance alone, but there might be
different processes grinding away.

REsuLTS AND Discussion

One of the biggest challenge in
higher education is to facilitate the
perspectives of all stakeholders
who have different perceptions of
higher education quality. There are
numerous factors associated with
both sides, i.e., teachers and learners,
that influence the interaction and
decide the teaching effectiveness.
Additionally, institutional factors are
also there playing a significant role
in constraining the student-faculty
interaction. Sharma (2015) discussed
that in most of the state and central
universities over 30per cent of faculty
positions are lying vacant. While the
student enrollment is growing at a
faster rate in the last few years.

The objective of the study was to
explore student-faculty interaction

and teaching effectiveness in a state
University and the outcomes are not
satisfactory for both the variables.
Overall results show that three-fourth
(75%) of students had inadequate,
deficient, insubstantial, and very low
interaction with faculty and three-
fifth (60%) of the students are of the
view that the teacher was not effective
most of the time.

Individual differences among
personality factors play an important
role in deciding how students and
teachers are going to interact with
each other in the classroom and
beyond that too. Some students may
find it worth to discuss their career
choice with faculty for many others
it may be highly unprofessional to
discuss anything beyond academics.
When students interact with their
teachers, in a meaningful way, it not
only provide academic information to
students but also broadly affects their
general ways of thinking, methods
of problem-solving and interest in
various life goals.

In many institutions research
is not on top priority in such case
fewer faculties are associated with
national or state-financed research
projects. Naturally, students don’t
have opportunities to work on
projects, and research work apart
from academic work. Sharma (2015)
asserts that there is no shortage of
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funding for the top Indian Institutions
but due to the limited focus on
Research and Internationalisation,
very few Indian higher educational
institutes are globally recognised.
Some students will gravitate
quickly toward opportunities to
interact with teachers outside of class;
while others will do everything they
can, to dodge theses extra contacts.
It is important to note that students
may be hesitant to seek out or interact
with faculty beyond the classroom
for a various reasons. Students also
consider the classroom as better
option to discuss ideas and concepts.
Many times even teachers also don’t
welcome such moves as they believe
additional interactions will blur
professional and personal lines.
Students need to feel that they are
important accomplices in the teaching-
learning process and their teachers
are truly worried about them. There is
disappointment among students about
the teaching methods used by the
teacher. When asked a student about
teachers, he replied— “wo sirf apni
job karne aate h... lecture dete h aur
chale jate h”. Assessment strategies
and feedback mechanisms pose
another challenge in positive student-
faculty interaction. A large number of
students are there who are not willing
to share their academic performance
with teachers due to fear of criticism.
Conversations with  students
about the course or the discipline
can be enriching both professionally
and personally, but also can become
extremely (or even prohibitively) time-

intensive, particularly for faculties
with large number of students. Many
students are not able to understand
course goals and requirement as
only attending a lecture does not
necessarily ensure students’learning.
It is evident from the fact that there
is a disparity between what a teacher
thinks they have taught effectively
and the actual proportion of content
their students effectively illustrate.

Overemphasis on rote and
memorisation, biased evaluation,
lower use of technology and boring
classrooms can make students feel
that teachers are not using effective
teaching strategies. Illustrations and
examples can attract the attention
of students, and assist them to
understand and make sense of the
content. However, results demonstrate
that our teachers are not ready to
utilise this strategy effectively.

Learning often takes place best
when students have opportunities to
express ideas without being hesitant
and get constructive feedback from
teachers. Generally, most teachers
consider feedback as class test
scores or formative evaluation scores.
Students want to hear more details
about performance and how they can
improve their scores.

EpucaTioNAL IMPLICATIONS

Classes with an emphasis on
lecturing provide extremely restricted
opportunities for student-teacher
interaction. So, teachers can make
use of virtual platforms to supplement
learning and pose questions. They can
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assign time after lectures to respond
to inquiries from students who linger,
additionally, they can also supplement
teaching-learning hours in an informal
setting like cafeteria or hostel.
Arriving early to class in order
to respond to questions and gather
informal feedback can provide
valuable information to teachers
about the impact of their learning.
They may start class by asking
students questions about the
previous lesson, in this manner
helping them to revise the earlier
material and providing continuity.
They are likewise expected to play a
role beyond teaching in classrooms
in mentoring and guiding students
in making the right career choices as
per their abilities and aspirations.
Overall, teachers need to support
student’s explorations of innovative
thoughts and interests regardless
of time and place. Networking and
social interactions between student
and faculty can be expanded by
welcoming the students to serve on
department committees, governance,
and special interest groups.
Organising social events such as
debates, movie screening, special
lectures, and meetings between Dean
or senior faculty and students, will
open doors for social interactions
and will also act as a good strategy
to support students who may be
hesitant to speak out in class.

LIMITATIONS

This study has few limitations.
First, it is possible that sampling
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bias may influence the results in
unknown ways. Data from a single
state university is not necessarily
representative of higher education
in Uttar Pradesh. If students from
different colleges and universities
were included in the study, the
results may have been different.

There was a dearth of tools that
can measure Student Engagement
or Student Experience as thoroughly
as the NSSE does. Since NSSE has
been developed by Indiana University
there is a probability that it lacks
Indian perspective. However, to make
it pertinent to Indian conditions
some items were adjusted or deleted
with the help of experts. Due to the
paucity of time and resources validity
of a modified version of the tool was
not estimated.

Finally, if additional institutional
characteristics were added to
the analysis—such as student’s
educational background, class,
gender, socio-economic status,
faculty-student ratios, a different
picture of the effects of student-faculty
interaction would have emerged.

CoNCLUSION

The results of the study, for the most
part, are consistent with much of
the previous research on student-
faculty interaction and teaching
effectiveness. There is a significant
and quite a large number of students
in an institution who record poor
interaction with faculty. They barely
talk about their vocational plans
with teachers, neither examined
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their scholastic execution nor have
opportunities to work with teachers on
projects other than the coursework.
Students learningis intensely reliant
on effective teaching. The teaching
methods in a majority of institutions are
transcendentally teacher-centered and
absence of organised instructions,

clear explanations, illustrative
examples and effective feedback on
student work, all represent aspects
of teaching ineffectiveness and
inadequacy. Shortage of faculty and
high student faculty ratio seriously
influences the average time a teacher
can give to students.
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Towards Competency based
Education

M. SEN GupTA*

Abstract

As per National Curriculum Framework (NCF) 2005, learners construct their
own knowledge when they are active in the process of learning. This of course
requires a participatory classroom ethos where the teacher stimulates the
thinking and imagination of the learners and simultaneously challenges and
motivates them for self directed learning. The National Education Policy 2020
repeatedly emphasises the need to nurture creativity, encourage innovativeness
and develop entrepreneurship. According to the policy document, classroom
transactions must shift towards competency based learning and education.
This implies that the school curriculum has to emphasise experiential learning
and develop in students the right kind of knowledge, skills, attitudes and
values in order to enable them to face successfully the challenges posed by
the rapid scientific advancement and technological development. It is in this
perspective that the present article discusses the concept of competency,
developing competency based curriculum and its distinctive features. It nicely
illustrates how this curriculum helps the learner by giving remedial instruction,
additional information and more time to practice.

INTRODUCTION

Education system today is
increasingly becoming learner driven.
Learning is an active, reflective and
interactive process for the present day
learner. His legitimate question today
is If I cannot understand the way you
teach, can you not teach me the way I

can understand?’ The earlier notion of
considering the teacher as a dispenser
of information and the child’s brain
as the store house of information is
unacceptable in today’s perspective.
Therefore, it has become necessary to
bring a change in the thinking of the
teacher who traditionally considers

*Former Principal, RIE Bhopal, Professor and Head, Division of Educational Research, NCERT, New Delhi
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that children are the receivers of
knowledge and the textbooks are
the only source of information. Post
National Curriculum Framework
(NCF) 2005, the school system is
making all efforts to ensure knowledge
creation by the learners through
personal involvement and firsthand
experience.

In such a participatory classroom
the teacher stimulates the thinking
of learners, challenges and motivates
them for self directed learning
rather than merely transferring the
accumulated information to passive
listeners. In the global competitive
world of today, the need is to nurture
creativity, encourage innovativeness
and develop entrepreneurship.

The National Education Policy
(NEP) 2020 rightly states that
“Education must thus, move towards
less content, and more towards
learning about how to think critically
and solve problems, how to be
creative and multi-disciplinary, and
how to innovate, adapt, and absorb
new material in novel and changing
fields.”

The National Education Policy
has laid “special emphasis on
the development of the creative
potential of each individual in all its
richness and complexity”. The draft
policy emphasised “to close the gap
between the current state of learning
outcomes and what is truly needed,
classroom transactions must shift
towards competency based learning
and education.” In a similar veiw,
NEP 2020 stipulates that “While
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learning by rote can be beneficial
in specific contexts, pedagogy must
evolve to make education more
experiential, holistic, integrated,
discovery-oriented, learner-centered,
discussion-based, flexible, and of
course, enjoyable.” Therefore, the
school curriculum has to emphasise
experiential learning and develop
in students, the right kind of
knowledge, skills, attitudes and
values in order to enable them to face
successfully the challenges posed
by the rapid scientific advancement
and technological development. This
will help them to quickly adjust to
changing socio-economic conditions.

COMPETENCY — THE KEY
DIFFERENTIATOR

Competency can be described as
a combination of knowledge, skills
and personal and social attributes
possessed by a person. Competencies
are essential to perform a job, task
or professional practice efficiently. A
competent person uses his abilities and
traits in appropriate and consistent
manner in order to achieve the desired
performance level. Competencies are
in fact multi-dimensional in nature.
These are linked to the desired level of
performancein ajob. Competencies are
so stated that these become observable
and measurable so that these can be
comprehensibly assessed. The desired
competencies can be nurtured and
developed by individuals to reinforce
their competitive advantages.
Competencies when effectively applied
produce a successful performance
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in a given function or activity. The
ability of a person to identify and
acquire the required set of functional
as well as behavioural competencies
proves to be key differentiator for
his future success. The behavioural

competencies help to  improve
interpersonal relationships and
personal effectiveness. Competency,

in addition comprises aspects of
self-concept, self esteem, social motives
and ways of thinking, feeling and doing.

A person to be successful requires
technical competencies essential to
perform a given job. Alternatively,
they may require these competencies
to efficiently handle their role in a
specialised department. For example,
a person engaged in management
functions requires leadership
competencies for proper planning
and organising the activities in their
organisation. These competencies help
a manager to effectively implement
a plan or activity by motivating
the team members for optimum
efficiency. “At times, it is found that
the specialised technical skills
associated with different (work) roles
are considered less important by the
employer than the soft skills that are
transferable between different jobs
and different employment sectors.
They instead prefer to hire those
candidates who have well-honed set
of soft or employability skills.” (Sen
Gupta, 2017). Some of these skills
include ease in working as a team
member, ability to solve a problem
satisfactorily, participating positively
in group discussions, dealing with
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difficult colleagues, expressing
entrepreneurial qualities, negotiating
deals successfully, ability to manage
time, stress or conflict, etc.

The present day discipline or subject
centered curriculum is teacher oriented.
Students following this curriculum
learn what the teacher teaches. They
basically transfer knowledge created by
others. In discipline based curriculum,
content organisation is historical rather
than future oriented. It is academically
neutral. As opposed to this, learning
in competency based curriculum is
learner focused. It works with self
paced learning and independent
study. The role of an instructor in
this type of curriculum is that of a
guide, motivator and a facilitator. In
a competency based curriculum, the
learners focus on one competency
at a time. It constitutes a small
component of a larger learning
goal. Once the student masters the
individual competency and has been
evaluated on it; he moves on to other
competencies. In this manner, after
mastering initial competencies the
learner learns higher or more complex
competencies to a degree of mastery.

While developing a competency
based curriculum the first job is to
identify the required set of functional
as well as behavioural competencies.
This is done based on job analysis
and task analysis.

StATING A COMPETENCY

Competencies are stated as
statements  that describe the
characteristics a graduating learner
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is expected to demonstrate. The
statement indicates the learner’s
capacity to perform and function
independently in an academic,
vocational or professional practice.
Each competency integrates in
itself the application of facts learnt,
performance of skills and display of
personal qualities like attitudes and
values required to do a job efficiently
and effectively. In practice however,
several courses usually assist in the
attainment of each competency.

COMPETENCY BASED CURRICULUM

Competency based curriculum, as a
matter of principle is child centered.
It nicely adapts to changing needs of
learners, teachers and the society. In
this curriculum, learning situations,
activities and environments are so
selected that the learners get ample
opportunities to acquire and apply
their attained knowledge, skills and
attitudes in day to day problem
situations. To put in simple language
it focuses on what the learners will
be expected to do or carry out later
in life, in higher education or in
their careers and not simply on what
they are expected to know by way of
studying different subjects.

A distinctive feature of competency
based curriculum is that in case of
any deficiency it helps the learner by
giving remedial instruction, additional
information, more time to practice or
by providing academic support in the
form of better and varied resources
till they achieve the desired level of
competency to satisfy the expected
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standards. The goal here is to ensure
that more students learn what they
are expected to learn by making the
time flexible and through additional
instruction or resources. In this way,
itis better than traditional approaches
where students are evaluated in
their terminal behaviour primarily to
ascertain their status and certify.

Competency based curriculum
gives an option to a learner to even
skip a learning module entirely
provided by virtue of his prior
learning he can demonstrate that
he has already acquired mastery
over it. Due to flexibility of time and
resources learners can practice and
refine as much as they like and then
move rapidly to other skills. In other
words, competency based learning
requires mastery of competencies by
every individual.

DEvVELOPING COMPETENCY BASED
CURRICULUM

Competency based curriculum
preparation involves bringing together
agroupofsubjectexperts, practitioners
from the field and curriculum experts
who develop the curriculum.

In order to develop a competency
based curriculum, the first task is to
identify the required set of functional
competencies along with the desired
behavioural competencies. These
are identified based on systematic
analysis of the job into tasks to
be performed. Each task is then
analysed to identify the functional
competencies in terms of knowledge,
skills and  personality  traits.
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Functional competencies are those
competencies which are required
to perform a particular function
successfully. These include specific
knowledge and their application,
i.e., skills required to perform the
specified tasks or functions. These are
fortified by behavioural competencies
which help one to improve one’s
own effectiveness through better
interpersonal relationships.

Each course syllabus includes
course goals. These goals are
then specified into specific course
objectives. With a view to assess the
extent of achievement by a student,
these objectives are written using
precise language in measurable
terms. Successful attainment of
all course objectives by a student
indicates his mastery.

Development of
based Curriculum
following steps—

Competency
follows the

Step 1

Identifying the minimum
characteristics that an ideal graduate
learner should possess in order to
be able to successfully practice his
higher education initiatives or be
successful in his chosen vocation
or profession. In other words, he
competently accomplishes his goals
within a particular setting.

Step 2
Listing down the necessary
knowledge, required skills and

attitudes or values to be imbibed
by the individual for attainment of
each competency thus identified. It is
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advisable to indicate the methods of
assessing the performance in relation
to each competency.

Step 3

Arranging courses or units included
in the syllabus into a particular
sequence. This will enable the learners
to meaningfully and effectively grasp
the information.

Step 4

Presenting variety of ‘practice
exercises’ and ‘related activities’ to
help acquire and assess the extent
of attainment of competencies.
Prescribed activities are to be
performed by learners under every
course or unit which would be
helpful in achieving the desired
competency. The curriculum at every
stage would specify the required
level of performance to be achieved.
These would motivate the learners to
further practice and demonstrate the
competency.

Step 5

Presenting a plan for remediation,
in case a student is unable to
demonstrate competency up to a
given standard.

COMPETENCY BASED ASSESSMENT

The NEP 2020 mentioned that “The
aim of assessment in the culture
of our schooling system will shift
from one that primarily tests rote
memorisation skills to one thatis more
formative, is more competency based,
promotes learning and development
for our students, and tests higher-
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order skills, such as analysis, critical
thinking and conceptual clarity.” In
this context, it is useful to realise
that a competency based curriculum
is amenable to a different kind of
assessment scheme. In order to
ascertain the successful attainment
of a competency by the learner, it is
essential to diagnose their status at
the completion of each stage. Thus,
the assessment by the teacher has
to be continuous and ongoing rather
than being a one time affair. With
the help of such formative diagnostic
testing, it would be known whether
the learner requires more time, more
personalised attention and further
inputs or requires altogether different
learning opportunities to reach the
expected competency level. The
development of competencies being
incremental in nature the teacher
helps the learner not only to acquire
the competency but also to improve
upon the competencies.

It is important to appreciate that
any discrete assessment of single
aspect will be counter productive. This
is because competency assessment
is comprehensive and involves all the
three domains. Systematic observation
and expert subjective judgement play
an important part in such assessments.
This implies that summative or year-
end examination is not suitable for
competency assessment. In spite of
the subjectivity involved, the validity
of assessment of competencies can
be improved by involving multiple
assessors, more numberofassessments
and assessment of different tasks
and so on.
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CoNCLUSION

A perusal of the above indicates
that competency integrates within
itself the three aspects of child’s
growth namely knowledge, skills
and personality traits like attitude,
values, etc. As opposed to this,
subject centered education is time
bound and focuses on knowledge
only. Work force in the knowledge
age is required to know well his job,
do each task efficiently himself and
must have the will, positive attitude
and be ready to adapt. Any attempt
to see them in isolation will defeat the
very purpose of education.

Competency based teaching is
much more than a different style of
teaching. This is because competency
based education follows an outcome
based approach. It is, as a matter of
fact a definite improvement over the
present day time bound education
because in this, curriculum outcome
is specifically defined in terms of the
level of competency to be achieved.

Competency based curriculum
is focused on the complex outcomes
of a learning process rather than
simply focusing on the subject matter
content. These outcomes of the
learning process relate not only to the
learner’s knowledge but also the skills
acquired and the attitudes developed.
The competency based curriculum, in
addition provides academic support
in the form of better and varied
resources till the learner achieves the
desired level of competency to satisfy
the expected standards.
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Experiences of Early Childhood
Education Services in a Migrant
Community
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Abstract

Migration is a crucial feature of urban areas. People have been migrating for
varied reasons, to improve quality of living being crucial reason. It affects
lives of people in both positive and negative ways. Migration adds to the
vulnerability of poorer families. This study is aimed to understand lives of
women and children in migrant families. A locality in Delhi with high migrant
population was selected. The locality was an informal settlement with a dense
population. 100 families were contacted and 20 families were selected for in-
depth understanding. Primarily qualitative methods were used for the study.
The role of early childhood care workers, primarily aanganwadi centres was
highlighted. They had an important role to play in the lives of children and their

families.

INTRODUCTION

Migration is a historical phenomenon
which has impacted demography as
far back as human movement has
been documented. The modern nation
state borders add a new dimension
to the aspect of migration. Migration
is simply defined as movement of
people from one point to another.
However in reality, migration is a

much more complicated process.
People often do not simply move from
source to the destination, but there
are a host of factors which determine
the geography. The process through
which migration happens is crucial
to understand the experiences
people have during this movement.
Experiences are also determined
by the socio cultural position.
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Geographical location, economic
status, ethnicity, gender are some of
these aspects. Migration of families
encompasses movement of the
entire unit together. But apart from
this, there is increasing evidence of
independent migration of women
and children. By understanding
migration, we also aim to understand
the lives of children who participate
in this process.

DEFINITION AND THEORIES OF
MIGRATION

The UN Migration Agency (IOM)
defines a migrant as “any person
who is moving or has moved across
an international border or within
a State away from their habitual
place of residence, regardless
of (1) the person’s legal status;
(2) whether the movement is voluntary
or involuntary; (3) what the causes
for the movement are; or (4) what the
length of the stay is.” To add to this,
people who move to a different place
periodically for work or other reasons
and come back to the habitual place
of residence are considered to be
circular migrants. As per the census,
there are two types of migrants in the
country, ones defined through place
of birth and ones defined through
place of last residence (Census,
2001). In the census, a person whose
current residence is different from
place of birth is listed as “migrant
by the place of birth” and whose
residence is different from last place of
enumeration is listed as “migrant by
place of last residence”. The definition

by IOM has a broader scope, however
the definition by Census is used for
most official purposes in the country.

There are many theories which
explain the phenomenon of migration.
Push and pull theory of migration
states that there are factors within
the locale which create a push factor
such as poverty, natural calamities,

development induced and certain
other areas create pull factors
such as job opportunities, better

economic and social systems and so
on (Lee, 1966). It is crucial to look
at these factors but over time it has
been postulated that networks are
important for migration movement
(Massey, 1999). Network theory states
that social networks perpetuate and
support migration.

TYPES OF MIGRATION

There are different forms of
migration, each with its own features
but there are common features that
bind them together. Some theorists
are postulating that there are some
overarching features of human
movement which are common to all
forms of migration (Castles, 2014).
On the basis of location, migration
can be internal or international.
On the basis of agency, migration
is voluntary (education, economic,
marriage) or forced (refugees,
development induced, trafficking).
By duration, migration is classified
as permanent, long term, short term
or circular migration. A new form of
migration now being researched is
commuter migration, where everyday
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people are travelling long distances
for work. Amongst all these forms of
migration, there are varied individual
experiences. In my study the focus
is on children within families and
for the purpose of this paper, I am
looking at migration from the lens
of who moves, married or unmarried
adults; children with or without
adults, individuals or entire families.

MiGRATION IN INDIA

Migration has persisted in our
country for over a century (Weiner,
2003). Census of India defines
migrant as someone living in a place
other than the place of birth. There
are many pitfalls to the definition as
it does not include circular migrants
or people who have moved back to
their place of origin. The theoretical
understanding of migration moves
beyond this understanding as it
takes into account the second and
third generation migrants as well.
And even in situations where people
are unable to travel to villages often,
they carry practices with them which
gets re-imagined in their current
context. Some of the major hotspots
for migration in the country are UP
and western Bihar (Tumbe, 2012).
There are possibly around 100 million
internal migrants in India which is a
number larger than any other place
in the world. Migration invokes the
imagery of young men travelling to
the city for work with women and
children left behind. More gendered
aspects of migration are being
researched as well. A variety of studies
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have highlighted advantages such as
increased independence as well as
disadvantages such as exploitation of
migrant women (Mishra, 2016).

CHILDREN AND MIGRATION

The United Nation Convention on
the Rights of the Child (UNCRC)
ensures that children below 18
years of age are entitled to rights of
survival, development, protection and
participation to which India ratified
in 1992. Migration as a process
can add to or take away from these
rights. To counter extreme poverty,
migration may help in securing
development rights but protection
might be an issue. There have been
several negative aspects linked to
the migration, especially in terms of
school dropping out and difficulty
in obtaining transfer -certificates.
Achievement levels have not been
mapped but, on an average, children
in migrant families receive less number
of days of education (Coffey, 2003). As
per UN report, the number of migrant
children is estimated to be 15 million
(UNESCO, 2013). Within the aspect
of family migration, there are many
children who are ‘nvisible’. These
children often work at the work site as
daily wage labourers (YCDA, 2014).
One of the ways to further
understand children’s lives can be
Bronfenbrenner’s conceptualisation
of development. In the bioecological
model, development is a phenomenon
of continuity and change in the
human beings, both as individuals
and as groups. It is over a life course,
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across successive generations, and
through historical time, both past
and future (Bronfenbrenner, 1979).
Everyday lives of children are thus
affected by migration.

EARLY CHILDHOOD CARE AND
EpucaTtion (ECCE)

Care in early years is a particular
focus of this study. The state
recognised the importance of
addressing development of children
early as 1975 when the ICDS program
was established. The purpose was to
provide a comprehensive package of
services to children below six years of
age (Dréze, 2006). These services were
to be delivered at the aanganwadi
centres (AWC) which are located in
every village and town depending
on the population of children. The
purposeofthese centres was to provide
pre-school education, supplementary
nutrition, immunisation, nutrition
education, health checkup and
referral services. A recent policy
encompasses inseparable elements
of care, health, nutrition, play and
early learning within a protective
and enabling environment (National
Early Childhood Care and Education
Policy, 2013). The policy states that
education in early years makes a
positive contribution to children’s
long term development and learning
by facilitating an enabling and
stimulating environment in these
foundation years of lifelong learning.
Many prominent studies have
critiqued the implementation of ICDS
programme (Venugopal, 2012). The

ICDS has been known to be plagued

with issues of service delivery,
particularly education.

METHOD

Locale

This paper is based on an ongoing
PhD research in Nizamuddin basti.
The basti is situated flanked by
East Nizamuddin, West Nizamuddin
and Jangpura which were primarily
refugee colonies after the partition
of India and Pakistan in 1947. The
basti is named after Nizamuddin
Dargah which is an important shrine.
Apart from the spiritual importance,
it also supports the livelihood of
many residents of the basti. A survey
done by an NGO (of 490 households
in the area) gives an idea about
the demographic profile of the
basti (AKTC, 2018). The estimated
population is around 12,000 which
do not include the homeless and
the floating population. The basti
is roughly divided into 8 clusters,
which is partly historical and partly
on the basis of kinship groups. These
clusters are uneven in terms of
population and resources. As per the
survey, around 79 per cent families
reported having stayed in the basti for
more than 20 years, so about 21 per
cent families have been staying for
less than 20 years. Circular migrants
may not have been identified, there
fore the projected migration may be
higher. Around 65 per cent of migrant
families are concentrated in three
clusters, Khusro Nagar, Nizam Nagar
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and Dildar Nagar. The participants in
this study belonged to these clusters.
This paper focuses on children within
the migrant families, therefore the
descriptions will pertain to this target
population. Services for children and
mothers in the bastiwere government,
NGOs and private service providers.
The government services in the
basti included a primary school, a
polyclinic (multispeciality clinic with
general physician, gynaecologist,
dentist, eye specialist, paediatrician
and diagnostic lab) and 7 AWCs. For
the purpose of this study, an NGO
was contacted which worked on
development of the basti. As part of
their education program, they were
supporting all AWCs in the basti.

Participants

The unit of research for this study
was the AWC which consisted of
workers, children attending it and
their parents, mostly mothers. All
the AWCs were visited and informal
interactions were carried out with all
the aanganwadi workers (AWW) and
helpers. For in-depth understanding,
4 AWCs were selected. These AWCs
were in three clusters with the
highest migrant population. Nizam
Nagar cluster had two AWCs since it
had a higher population than other
clusters. Through the period of study
there was interaction with about 100
families with children of all ages.
Within these, further contact was
made with 20 families, who had at
least one child attending the AWC.
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Data Collection

The primary modes of collecting data
were observations and interactions
with the AWCs, parents, important
members of the community, older
children and NGO workers. Children
below the age of 6 years were
observed in the AWC setting. The
locations for data collection were at
the AWC and community spaces. At
the level of the centre, the overall
environment of the centres along
with available resources; curriculum
implementation and interaction
of AWWSs, helpers and community
teachers with children, parents and
amongst each other was observed.
Observations were non participant
to begin with, however some of the
children would engage with me once
they were comfortable. Participant
observations  involved  engaging
children in activities and games.
These visits were conducted over a
period of one year. A total of around
50 visits were conducted to the
centres and each visit to the centre
would last up to two hours. During
this time, I carried out conversations
with the AWW, helpers and NGO
community teachers present at the
centre.

To initiate conversations with
older children and women, I would
locate myself in spaces frequented
by women’s groups when they sat
and chatted during their free time.
My entry into homes would happen
when I was invited by the child or
the mother. I was rarely invited to
sit inside as they would say, “Baaji
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hum log ke toh chote chote ghar hain,
hum kahan bithayien” (We have small
homes, how will we seat you?)

FINDINGS

Migration (s) in Nizamuddin
Basti

Nizamuddin basti has a history
of migration, people have come to
the Nizamuddin dargah since its
inception, in search of spiritual
guidance as well as solace. Archival
evidence also shows structures which
signify presence of habitation. In
the modern times, Nizamuddin saw
bursts of growth at different points.
One of the important events which
precipitated development in the area
was partition. Refugee camps were
set up in the nearby monument
Humayun’s Tomb and from there
migrants moved to settlement
localities of Nizamuddin East and
Jangpura. Nizamuddin basti has
migrants mainly from Uttar Pradesh,
Bihar, West Bengal and Assam. Of
the people engaged with during the
research, the reasons for migration
were varied. Marriage was a big
reason for women to have migrated
to the city. Many people came to find
work, however, most people coming
to Nizamuddin for work already
had relatives or village members
who were engaged in some form of
employment. Nizamuddin basti also
has a high floating population, many
also arrive for religious purposes.
There is a large homeless population
living around the basti. There is a

movement between the basti and
the street. People may spend time in
rain basera (night shelter), especially
during winters. Most of the people on
the street are migrants as well.

There were large sections of
Nizamuddin basti where families
had migrated from various parts of
the country, most belonged to Uttar
Pradesh, Bihar, Assam and West
Bengal. They routinely faced problems
of getting birth certificates which
was necessary for not only school
admissions but other services as
well. The families who had migrated
also stay in rented accommodation.
Being in the centre of the city, the
rents were higher than the places
found at the periphery of the city. A
large proportion of family income was
spent on rent and related services
of electricity and water supply. This
varied across families but a 6*4 ft
room could cost up to ¥ 4000 and
% 1000 was spent on electricity and
water bills per month. This in some
cases did not include a toilet or
bathroom. In many cases, a shared
toilet or bathroom or a community
toilet was used. On an average, each
home would have 2-3 adults and 3—4
children.

ECCE PROGRAMME IN THE BASTI

The ECCE programme in the
basti was based on public private
partnership between the Women
and Child Development (WCD)
Department of the Delhi government
and the NGO. A baseline survey was
carried out which identified that the
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pre-school component is the weakest.
To counter this an additional worker
and women from the basti trained in
pre-school education were placed at
the centres referred to as ‘community
teacher’. This worker was sponsored
by the NGO. Infrastructural
improvements such as repairing of
walls, lighting, flooring were done
by the organisation in all the AWCs
along with provision of resources
such as play material, stationary,
teaching learning material. The AWCs
were mostly housed inside people’s
residences, except two centres which
were in the polyclinic compound.
Support was being provided in form
of rent. Since the size of AWCs was
rarely beyond 6x6 ft, the government
provided only around Rs 2000 as per
their rent norms. The standard rent
for this sized room in the basti was
between Rs 4000-5000 and this gap
was being filled by the NGO. AWWs
and the community workers were
also routinely involved in capacity
building processes with the NGO.
EachAWChadthreeadults present
on a regular basis; an aanganwadi
worker, a helper and a community
teacher. The helper was responsible
for bringing children to the centre
and dropping them back home. They
distributed food which arrived for the
children, later collected the plates and
washed them when children had left.
Workers gave instructions more often
than participating in these activities.
Parents who came in also spoke more
often to the helper and interacted
with the worker only if there was
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some information that was needed.
The pre-school component was
handled mostly by the community
workers, however the community
workers reported that AWW took
over teaching activity if they got the
information that supervisor was in
the area.

There were around 30-40 children
enrolled in the age group of birth to
six at each of the 7 AWC. Pre-school
was being accessed by anywhere
between 10-20 children per centre,
attendance varying depending on
the multiple factors. There were two
centres where AWWs had not been
deputed for past 6-7 years. One
of these aanganwadi centres had
been merged with another centre
nearby.The centre opened between
9 a.m and 9.30 a.m. Children often
reached by 10 a.m. Class started
with physical activities and rhymes.
It was followed by either a creative or
cognitive activity which are described
below. Story telling also took place on
some days. Around 11 a.m, midday
meal was served. From 11.30 a.m
to 12 p.m, teacher would continue
a previous activity or let children go
if their parents came to pick them
up. Growth monitoring was carried
out at the centres with no particular
schedule. During conversations with
the mothers, it was observed that
they knew that children are weighed
at AWCs, but didn’t consider it a
reliable source for information about
weight as they got weight checked
during visit to a doctor. Supervisor
visits would happen every two or
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three weeks. The polio drive was
conducted as per national schedule
and immunisation at the centre
happened once in three months.

PRrE-scHOOL COMPONENT

A curriculum designed by the
government was being used at the
centres. The curriculum was divided
in 4 parts broadly based on different
domains of development, physical,
language, cognitive and creative
development. It was also divided on
basis of themes such as me and my
family, birds, animals. Activities for
physical development included games
such as walking on a line, jumping,
playing catch and so on. For language
development, there were theme based
conversations, story telling and
rhymes. Cognitive activities included
puzzles, identification of colours
and numbers, worksheets. Activities
involving cutting, pasting, collage
making, colouring were for creative
development. Teachers and children
were well versed with the rhymes
that were part of the curriculum.
Through the course of the research, if
an observation was being carried out
by either ICDS supervisor, NGO staff
or the researcher, the aanganwadi
workers would promptly tell children.
“Bacchon, ma’aam ko rhyme suna ke
dikhao” (Children, show ma’am how
you sing the rhymes). AWWs were
not observed conducting meetings for
adolescent girls. Community teachers,
helpers and AWWs seemed aware
of developmental needs of children.
They would routinely ask them about

their experiences, asking them to
take initiative, being affectionate to
them. Though incidents of shouting
and scolding were also observed,
mostly by AWW.

ENGAGEMENT WITH MOTHERS WITHIN
THE COMMUNITY

Aanganwadis are a space where
many services are provided at the
community level. It is the only point
of direct contact with the community,
especially in wurban areas where
other services are not located within
the basti. Through the period of
the research, it was observed that
aanganwadi workers would carry
out various tasks which fall under
the umbrella of social entitlements.
Aadhaar cards for children under six
and their mothers were made at the
different centres. Widow pension was
disbursed through the ICDS program.
During the elections, many of the
tasks were carried out by the AWWs,
leaving the centre to be run by the
helper and the community teacher.
AWC was a point of contact for
the people who have just moved.
Guddi (name changed) was married
into a family in Bihar and she gave
birth to 6 daughters. The husband
and in-laws refused to take care of
all the children. Guddi came to the
basti as her parents already lived
on the street here. Her parents
primarily lived outside the dargah
which provided shelter to many other
homeless people around the basti.
Guddi rented a room and struck an
arrangement with a local patron, her
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eldest daughter worked as a domestic
help and he waived of the rent. Since
Guddi’s house is in a street next to the
AWC, the helper identified her when
she arrived at Nizamuddin Basti and
enrolled her in the centre.

In another case, Sheena, one
of the helpers was very close to
the family who had migrated from
Darbhanga district in Bihar. Manna
had been living near Karol Bagh
and was involved in making caps.
Though he suffers from issues related
to vision, a fallout of working in the
factory for long hours and in the
dark. He married Rani and she had
been staying in the village for the past
few years. I asked her about coming
to the city, she told me “Woh aap log
mein holi hota hai, mein pichle saal
tab aayi” (I came around the time
you celebrate Holi). They were living
in Khurso Nagar, and then moved
to Nizam Nagar. Since Sheena also
lives in Khusro Nagar she developed
a good relationship with the family
and helped them find a house. Her
AWC is very close to their house and
three of their children are enrolled at
the centre. She often keeps the centre
open till later for the mother to return
from work. Often she would send
extra food back home with children.
The father considers Sheena his
Baaji (elder sister) and tells me that
she has been a great support for
the family.

Shaan and his older brother
came to Nizamuddin to live with their
bua (paternal aunt) as their mother
was unable to take care of them.
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According to Shaan’s bua, Reema
“woh dimaag ki theek nahi hai’ (she
is not right in her head). When I
met Reema, she already had two
children and was expecting another
one. Shaan’s older brother, around
15 years of age, promptly found
work in loading trucks in a nearby
wholesale market. Shaan is much
younger, around 8 years and attends
the AWC close to his home. His bua
was getting supplementary nutrition
from the AWC and was known to
the worker and the helper. Shaan
started attending the AWC as his
bua said, “school jaane tak kuch toh
padh lega” (He would at least study
something till the time he is enrolled
in the school). He was accepted and
involved in the activities of the centre
often assisting the teacher and other
children in carrying out tasks.

Baano belonged to Madhubani
district in Bihar and her father was
the Panchayat Head in their village.
She got married to Vikram, whose
family has lived in Nizamuddin basti
since the 90s. They live in a narrow
house which is owned by them but
they have no legal papers. Many such
houses had emerged in Nizamuddin
basti as and when people migrated to
the city, most confined in 10 sq. meter
space. For Baano, this transition
from village to the city was jarring.
Around my first interaction with her,
she had delivered her third child who
was a girl. At that point, her husband
refused to acknowledge or take care
of the child as he had expected a male
child instead. He had made a promise
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to Baano that he will quit drugs if
she delivered a boy. Not having a
male child took away his motivation
to quit. Just after delivery, she was
struggling with taking care of her
child as her in laws were sympathetic
but were too old and unwell to help.
The worker, Ragini, in the nearby
centre, knew her situation as she
was enrolled in the supplementary
nutrition program. She helped Baano
by giving her a blanket and some
warm children’s clothes. Baano often
sits at the AWC talking to Ragini. She
tells me, “Yeh didi toh bohot acchi hai”
(She is like an older sister and is a
good person).

CoNCLUSION

Migration is an overarching feature
in the lives of many urban residents.
Through the course of the study, there
were different kinds of migrants that
were observed. Family was one of the
important spaces where complexities
of migration could be observed.
It is evident that people migrate
and expect to see a better future
for themselves and their children.
Nevertheless when they move there
are several factors which impinge on
the lives of their children such as lack
of access to health and educational
services which require support from
the state. Families do not have
Aadhaar cards, birth certificates or
proper spaces to stay which impact
quality of life of migrant children as
access to school and medical services
including immunisation, nutritional
supplements, health checkups

amongst a few others. Sometimes it is
contingent on aanganwadi workers’
own initiative to support new families
in the area but they can have a
positive presence in the lives of these
families. Being situated inside the
community, they can help families
at an early stage of migration when
vulnerability is especially high. Care
needs of children can be addressed,
thus helping families to ensure rights
of a young child.

The AWC, not just the people but
also the space were closely linked to
the community. As seen in Guddi’s
case, the aanganwadi helper was able
to identify her family due to proximity
to the AWC and link her children to
services at the centre. Sheena got
support not only in finding a house
in the basti, but the helper at the
centre could provide care to children
in situations needed. Baano also
received support at a vulnerable
juncture in her life. Ragini is another
person in her ‘circle of imagination’
where there is unspoken trust as well
as keeping of a family’s care in her
thought (Suneja, 2018). AWC became
an important space for families to
derive support, both for their own
living and livelihood and the welfare
of their children. In situations where
migrants in the basti hadn’t formed
adequate support systems, AWC
fulfilled some of those functions.

The imperfections in the ICDS
system such as lack of infrastructure,
poor training, leakages in the system
are difficult to ignore (Kumar, 2019).
But, so is the potential this space
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holds in the lives of children,
especially those Dbelonging to
migrant families. The extensive

time spent in few AWCs provides an
insight into the various networks
of relationships which exist within
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harsh standards presented only
through large scale studies only on
quantitative parameters, AWCs will
fail (Saxena and Srivastava, 2009).
However, with support, AWC can
have a meaningful impact on lives

the centre.

Being compared to of migrant families and children.
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Tribal Youth, Public Sphere and
Higher Education in Tripura

RAJEEV DUBEY*

Abstract

This paper deals with the crisis of higher education in general and Tripura in
particular. It seeks to raise the debate from mere economic analysis of the crisis
ailing the higher education to the socio-cultural aspects of the crisis. Institutions
of higher education are ideally poised to nurture public sphere in the educational
space. Our constitution makers realised that the marginalised group of society
needs to be adequately represented in HEIs, as this representation beside other
benefits would also provide them a platform to air their views, opinion and
interest in the discourses taking place in public sphere which play a pivotal
role in shaping the contours of public policy. This paper attempts to provide
a critical and reflexive glance at the participation of tribal youth in current
mainstream higher educational institutions (HEIs) in general and Tripura in
particular. Through data procured from secondary sources, researcher seeks
to establish that through various means of social closure in the institutions
of higher education, the representation and participation of tribal youth is far
from the constitutional mandate. The hidden curriculum and banking pedagogy
further aid and facilitate the process of marginalisation of tribal youth. This lack
of representation of tribal youth significantly undermines their participation in
public sphere of HEIs, which eventually plays an important role in shaping the
contours of public policy.

INTRODUCTION

Public sphere is discursive and
liberal realm in which diverse views
are contested and public opinion is
formed. In this dialogic space, open

conversation is promoted and rational
critical discourse is encouraged. In
this space, participants are treated
equally irrespective of the caste, tribe or
religion. In a democratic society, taking

*Assistant Professor, Department of Sociology, Tripura University.
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cognizance of and being sensitive to
such public opinion is sine qua non for
guiding the state’s decision making and
policies. Through public sphere, society
and the state come into contact. In a
third world democratic nation like India
where there are miniscule politically
aware ‘public’ the importance of HEIs
as ‘public’ good and as nursery of public
sphere acquires further importance.
Therefore, it is very important that in
these democratic public spheres diverse
section of society gets equal chance to
voice their interest and views.

In Tripura, there are 19 major
tribes and are considered to be the
original inhabitant of this state.
Chronicles of Tripura reveal that
historically before the merger of
Tripura with the Union of India it was
ruled by the tribal kings and tribal
were in majority. Subsequently, after
the merger with the Indian union, the
demography of Tripura has changed
significantly. Tribals from being a
majority have been reduced to minority
(Bhattacharyya, 1988) and constitute
31.8 per cent of total population of
Tripura as per 2011 census. Given
this geo-political scenario and the
changing demography, it becomes all
the more important that the voice of
tribal youth be heard in the discourses
in public sphere of HEIs which
eventually goes into policy formulation
at the provincial and national level.

Public sphere in the work of
Jurgen Habermas has been conceived
as ‘a social space for the rational-
critical debate about public issues
conducted by private persons willing

to let arguments and not statuses
determine decisions’ (Calhoun,1992).
So, for weaving the arguments in
this paper, public sphere’s central
category — ‘rational-critical discourse’
and as a ‘space of reasoned debate’ is
taken. Conceived in this sense, public
sphere acquires immense importance
in lending voice to all sections of
society. Viewed from this vantage
point, HEIs stands closest to the
spirit of public sphere and they are
ideally poised to nurture and sustain
the public sphere.

Education is essentially conceived
as ‘public’ in nature given everyone’s
stake in it. Academic values and
culture are wumbilically connected
to the society and are reflective of
social structure and contradictions
of society in which they are located.
As our society is marked by social
closure on the lines of caste, ethnicity,
gender. etc., so are the practices in
HEIs mediated by the process of social
closure which limits the participation
of people from marginalised section
of society. Social closure provides
a conceptual tool and ‘a general
model for the analysis of all forms of
domination’ (Murphy, 1988). Murphy
conceives of social closure as ‘process
of subordination whereby one group
monopolises advantages by closing
off opportunities to another group of
outsiders beneath it which it defines
as inferior and ineligible’. Studies have
revealed how institutions of higher
education are internally structured
and subdivided by processes of social
closure on the basis of caste (Kirpal
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et al. 1985, Wankhede, 2013), class
(Apple, 1982, Nambissan, 2010),
gender (Bhog, 2002, Chanana, 2003,
Manjrekar, 2013) and tribes (Kumar
1986, Nambissan, 2010, Xaxa 2008).
This paper attempts to provide
a critical and reflexive glance at the
participation of tribal youth in current
mainstream  Higher = Educational
Institutions (HEIs) in general and
Tripura in particular. In this paper
beside Introduction which establishes
the linkage between public sphere,
tribal youth and higher education,
is structured in two sections and
endeavors to address following
issues—Section I, deals with— Limited
participation of Scheduled Tribes: A
Case of Shrinking Public Sphere in
HEIs, in this section through facts,
researcher seeks to establish that the
representation and participation of
tribalyouthisfar from the constitutional
mandate. This lack of representation of
tribal youth significantly undermines
their participation in public sphere of
HEIs which plays an important role in
shaping the contours of public policy.
In Section—II Curriculum, Pedagogy
and the culture of social closure in HEISs,
reflects on the practice of curriculum
and pedagogy in institutions of higher
education, research tend to reflect on the
culture prevalent in institutions of higher
education which further undermines the
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participation of limited tribal youths in
the institutions of higher education. The
culture of silence promoted through
multifarious means prevents tribal
youth in articulating and expressing
their voices in the public sphere.

SEcTIiON I

Limited participation of
Scheduled Tribes: A Case of
Shrinking Public Sphere in HEIs

This section seeks to establish
through facts that the representation
and participation of tribal youth is
far from the constitutional mandate.
This lack of representation of tribal
youth significantly undermines their
participation in public sphere of HEIs.
Lack of participation of tribal youth
undermines their role in shaping the
contours of public policy.

Accordingtothe Census2011data,
Scheduled Tribes (STs) constitute
8.6 per cent (104,281,034) of the total
population (1,210,193,422) of India.
In Tripura the situation is different;
tribal (STs) constitute 31.8 per cent
(1,166,813) of the total population
(3,673,917) of Tripura. Further, it is
important to look into STs population
in the age group of (18-23 years),
which is the age group to enter
higher education.

Table 1
Population (18-23 Years) 2013-14

All India/State | Total Population

ST Population Percentage of ST

All India 140801526

11926495 8.47 %

444191

Tripura

144713 32.57 %

(AISHE 2013-14: T-120)
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According to the all India survey of
higher education (AISHE 2013-14) in
the aforementioned Table 1, Scheduled
Tribes (STs) in the age group of 18-23
years constitute 8.47 % (11,926,495)
of the total 18-23 years age group
population (1,40,801,526) of India. In
Tripura, tribal (STs) in the age group of
18-23 years constitute 32.57 per cent
(1,44,713) out of the total 18-23 years
age group population (4,441,91) of
Tripura. Ideally, Constitution of India
mandates adequate representation of
STs in proportion to their population
in higher educational institutions.
But, in reality there is a yawning
gap between what the constitution
promises and mandates and what is
actually delivered. The situation is
glaring when we look at the enrolment
of tribal youths in various Universities.

are prompt in implementing the
constitutional mandate of providing
adequate representation to the ST
category. It is generally believed that
state governed public institutions
are underrepresented because of
maladministration. But, a quick glance
at the representation of STs in these
institutions would reveal the yawning
gap between the policy and the
practice of affirmative action. As per
aforementioned Table 2, in the Central
Universities the STs constitutes merely
3.9 per cent of total students enroled.
In the institutes of national importance
governed by the central government,
the STs constitute 6.1 per cent of total
students enrolled and in the state
public University the enrolment of STs
is abysmally low at 2.8 per cent. As per
the Central Educational Institutions

Table 2
Category wise Enrolment in various types of Universities—
All India level

Type of University Total Students | ST Students Per:: g’trage
Central University 655717 25885 3.9 %
Institute of National Importance | 150849 9316 6.1 %
State Public University 2688340 76364 2.8 %

(AISHE 2013-2014: T-85)
Table3
Enrolment in Higher Education— Case of Tripura
State Total Enrolment ST Enrolment Percentage of ST
Tripura 68262 12048 17.6 %

AISHE (2013-2014: T-49)

In academia, there is an illusion
that Central  Universities and
institutes of national importance
governed by the central government

(Reservation in Admission) Act, 2006,
reservation has been provided in
following proportion— SC — 15 per cent
, ST - 7.5 per cent, OBC — 27 per cent
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(Laskar, 2010). In all the aforesaid
scenario’s mentioned in Table 2, the
enrollment of STs is much below
the constitutional mandate of 7.5
per cent enrolment of STs. However,
the demography of North East India
is different as majority of the states
in the North East region have tribal
population. Therefore, the government
allows Central Universities and other
Central educational institutions,
most of which are located in the North
East to continue with 15 per cent
reservation for STs even though the
Central Education Institutions Act
stipulates 7.5 per cent reservation
for them!.

This paper is concerned with
the representation of tribal youth
in the public sphere of higher
educational institutions in Tripura.
The aforementioned Table 3 reveals
the representation of STs in the
higher educational institutions of
Tripura. Simultaneously, these tribal
dominated states in North East
region have made special provisions
for adequate representation of tribal
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in the higher educational institutions
of state. In case of Tripura, as
per the Tripura Scheduled Castes
and Scheduled Tribes Reservation
Act, 1991, there is a provision of
thirty-one (31) per cent reservation for
the Scheduled Tribes in admission of
students to educational institutions?.
It is noteworthy that the tribal (STs)
constitute 31.8 per cent (1,166,813)
of the total population (3,673,917) of
Tripura. The STs population in the
age group of (18-23 Years) is 32.57
per cent in Tripura. But, if we look
at the enrolment of tribals in various
higher educational institutions in
Tripura, the condition is dismal and
far from the constitutional mandate
of 31 per cent. As revealed in Table 3,
tribals have merely 17.6 per cent
of the total enrolment of students
in higher educational institutions
in Tripura. This representation is
further low for ST students facing
multiple challenges—ethnic and
physically challenged as represented
in the following table.

Table 4
Category wise distribution of PWD students All India level
Category per % out of Total % out of Total % out of Total
hundred PWD Male PWD Female PWD
SC 8.6 9.2 8.8
ST 2.6 2.4 2.5
OBC 28.8 30.4 29.4
(AISHE 2013-14:19)
Table 5
State wise enrolment in PWD community
State Persons with Disability
Male Female Total
Tripura 93 29 122

(AISHE 2013-14: T-50)
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It is amply revealed that the
representation of STs in higher
education is much less than the
constitutional mandate at national
level. The conditions of persons
with disability in ST category facing
multiple deprivations is even worse,
according to the all India survey of
higher education as represented
in aforementioned Table 4, PWD
students of ST category constitute
merely 2.5 per cent of the overall
population in 18-23 years age group
of PWD category. In case of Tripura the
numerical strength of PWD students
in higher educational institutions
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is 122 out of which male—93 and
female—29. It is clearly evident that
the representation of tribal youth in
HEIs is much below their numerical
strength and also less than the
constitutional mandate country wide
in general and Tripura in particular.
Further, ST students with multiple
deprivations like disability are all the
more represented inadequately.

The representation of STs in the
higher educational institutions is
further conditioned by the type of
region— urban or rural. The following
diagram (Figure 1) gives a glimpse of
the scenario.

173
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Secondary Certificate & above
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18 I 0497

Figure 1: Statistical Profile of Scheduled Tribes in India
Ministry of Tribal Affairs, Statistics Division, Government of India 2013: 23
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The statistical profile of STs reveal
that hardly 1.6 per cent of STs in
rural areas are graduate and above.
Further, only 0.4 per cent of STs
in rural areas are diploma holders.
These statistics reveal that with the
multiplication of regional deprivation
with STs the representation of STs
in higher education further drops
to a newer low. The situation of
representation of tribal youth is
further clear when we look at their
enrolment in various programmes
across the country.
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In the aforesaid Table 6, it is
clear that the representation of
ST students in higher educational
programmes ranges from virtually
being nil to 6.5 per cent but it is
far from the constitutional mandate
of 7.5 per cent representation. It
is not surprising to see that even
in the minimal representation it is
predominantly in the arts discipline.
In specialised medical field like Master
of Chirurgiae (M.Ch.), the STs are
nowhere to be found. In the Doctor
of Philosophy (Ph.D.), STs are as low

Table 6
Programme wise enrolment of Schedule Tribe students— All India level
(based on actual response)

Programme All ) Schefluled Percentage of
Categories Tribe STs
Ph.D. (Doctor of Philosophy) 104511 3815 0.3%
M.Ch. (Master of Chirurgiae) 326 0] 0%
M.Phil. (Master of Philosophy) 31380 1181 3.7%
M.A. (Master of Arts) 787063 84240 6.1%
M.Sc. (Master of Science) 546978 16531 3.0%
%&iﬁigi‘iﬁ)"f Business 194338 7987 1.4%
%};ﬁﬁéﬁﬁiﬁer of Computer 244554 2816 1.1%
M.Tech. (Master of Technology) 178325 4550 2.5%
M.D. (Doctor of Medicine) 30462 910 2.9%
B.A. (Bachelor of Arts) 8597730 564951 6.5%
B.Sc. (Bachelor of Science) 3183423 130109 4.0%
B.E. (Bachelor of Engineering) 1896153 36564 1.9%
B.Com. (Bachelor of Commerce) 3261644 96303 2.9%
L.L.B. (Bachelor of Law or Laws) 223973 6423 2.8%

(AISHE 2013-2014: T-28-29)
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as 0.3 per cent. It is clear that when
STs are even less than 1 per cent
at Ph.D. level, they will definitely be
underrepresented at the faculty level
in all streams in higher education
because Ph.D. is a desirable and very
soon going to be an essential criteria
for faculty recruitment. In Master
of Computer Applications, STs are
1.1 per cent, in Master of Business
Administration they constitute 1.4
per cent, in Bachelor of Engineering
they constitute 1.9 per cent, in
Master of Technology STs constitute
2.5 per cent, in Bachelor of Law STs
constitute 2.8 per cent, in Doctor
of medicine STs constitute 2.9 per
cent, in Bachelor of Commerce STs
constitute 2.9 per cent, in Master of
Science STs constitute 3 per cent,
in Bachelor of Arts STs constitute

= Other

= SC

in Tripura in these programmes is
no different and experiences similar
minimal representation of tribals in
these technical disciplines.

Teachers play an important role
in nurturing and fostering students.
There is no denying the fact that
ethnic affinity plays an important
role in motivating students of that
particular community. But in case
of tribal population, we find a grim
scenario as teachers from tribal
community is very less as revealed in
the following pie-diagram.

Further, constitution mandates
7.5 per cent representation of STs
in higher educational institutions.
But, the AISHE 2013-14 data reveals
in aforementioned Figure 2 that ST
teachers are as low as 2 per cent in the
institutions of higher education. This

= ST

= OBC

Figure 2: Social Category wise distribution of Teaching Staff at
All India level (AISHE 2013-14: 26)

6.5 per cent and at Mater of Arts STs
constitute 6. 1per cent. The facts speak
in volume about the institutional
blackout of STs across almost all the
programmes and specifically from
the science and engineering field.
The condition of tribal representation

significantly diminishes STs voice in
articulating their voice for promoting
their interest. The following Table 7,
reveals the category wise number of
teachers in various types of institution
of higher education.
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Table 7
Category wise number of teachers in various types of Universities—
All India level

Type of University Te'l:::tl?elrs Teai'flers Pel‘:; ISI’:‘age
Central University 11040 233 2.1%
Institute of National Importance 12282 25 0.2 %
State Public University 53216 253 0.4 %
(AISHE 2013-2014: T-89)
Table 8

Category wise teachers in Higher Education— the Case of Tripura

State Total Teachers

ST Teachers

Percentage of ST

Tripura 2293

238 10.3 %

(AISHE 2013-2014: T-68)

As reflected in the aforementioned
Table 7, in Central Universities
the representation of STs is as low
as 2.1 per cent, in institutions of
national importance it is 0.2 per
cent and in state public Universities
STs representation is 0.4 per cent.
With this abysmal representation, in
the institutions of higher education
irrespective of jurisdiction whether
it is provincial government or central
government the interest and demands
of STs do not find their voice in the
public sphere in institutions of higher
education.

Further, the status of STs in
Tripura is not different; it is discussed
in Table 8. In Tripura, STs comprises
of 31.8 per centof total population and
as per the Tripura Scheduled Castes
and Scheduled Tribes Reservation
Act, 1991, there is a provision of
31 per cent reservation for the
Scheduled Tribes in educational
institutions. But, STs representation

in teaching faculty of higher educational
institutions of Tripura is 10.3 per
cent which is much less than the
legislative mandate. Education plays
an important role for the marginalised
section of society as it provides an
effective avenue for empowerment
and mobility. Through the discourse
and deliberations in public sphere
tribes are not only able to bring their
existential and experiential issues in
the centre stage for discussion but
also they contribute by suggesting
viable solutions for those problems.
This under representation seriously
undermines STs voice in the articulation
of their interest in public sphere of
higher educational institutions. Since,
higher educational institutions are the
spaces where policies are discussed,
feedback articulated and newer policy
framework proposed, the overall
implication of under representation
of STs in the public sphere of higher
educational institutions 1is that
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STs interest are not adequately
represented in the policy formulation
which is sine quo non in a democratic
society. Such under representation
of STs is conspicuous in various
programmes across the discipline.
When the existential and experiential
aspects of STs are not adequately
represented in the policy framework
discontentment brews, such
discontentment offers challenge to
democratic fabric of society in form
of separatism, insurgency and other
modes of protest and violence.

Section II

Curriculum, Pedagogy and the
Culture of Social Closure in HEIs

The aforesaid section highlighted
the numerical under-representation
of tribal youth in the institutions
of higher education. This section
focuses on the culture prevalent
in institutions of higher education
of India in general and Tripura in
particular which further undermines
the participation of limited tribal
students in the institutions of higher
education. The culture of silence
promoted  through  multifarious
means prevents tribal youth in
articulating and expressing their
voices in the public sphere.

It is pertinent that the tribal
students need to bring their issues
in the discourses taking place in the
public sphere of HEIs. Because as, Xaxa
would argue, ‘The structure specific
to tribal society gives rise to certain
disadvantages’ (Xaxa, 2008) and these

disadvantages can be envisioned
and bring out more effectively by the
tribal themselves in the public sphere
and possibly explore or suggest
viable solution in tune with the lived
experiences of the tribal students.
But, it is noticed that tribal youth
are not adequately represented in
the HEIs. An interesting explanation
can be found in Bourdieu’s analysis.

Bourdieu (1997) resurrected the
concept of capital and outlined
its three forms: Cultural -capital,
Social capital, and Economic

capital. It illuminates some of the
reasons where tribal students are
at disadvantage in the educational
institutions. According to Bourdieu,
cultural capital can be in three
forms—embodied state, objectified
state and institutionalised state.
The embodied state in the form of
long-lasting dispositions of mind
and body, so in case of tribal youth
it can be effectively communicated
by tribal themselves. In case of
objectified state of cultural capital: in
the form of cultural goods like books,
etc. Further, institutionalised state
of cultural capital reflected in form
of educational qualifications also
puts tribal youth at disadvantage.
Tribals are also at disadvantage
in case of social capital as well,
according to Bourdieu The volume
of the social capital possessed by a
given agent thus depends on the
size of the network of connections
he can effectively mobilise and on
the volume of the capital (economic,
cultural or symbolic) possessed in his
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own right by each of those to whom
he is connected.” (Bourdieu, 1997).
Therefore, in terms of cultivating
network of social relationship
tribals lags behind. This put them
in marginal roles in the higher
educational premises.

Another factor which plays a key
role in dis(empowering) students
is the curriculum. Curriculum in
these HEIs are remote to the lived
experience of tribal community
thereby fail to inspire the tribal youth
for meaningful participation the
public sphere of HEIs. Kumar writes
that, Textbooks are universally used
but they do not mean the same thing
in different countries. Their practical
use in the school’s daily routine
and their symbolic function vary
from one educational system to the
next’ (Kumar, 1986). Similarly, the
practice of pedagogy is remote to the
life of tribals. ‘Pedagogical writings
typically assume that textbooks have
a universally accepted function.
Not just pedagogical writings, even
educational planning exercise are
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